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Abstract 
Many researches studies indicate that cooperative learning has a lot of positive impacts 
on students‟ learning including academic performance, social skills and cognitive skills. 
Cooperative learning is also found to help students‟ success in their learning. This study 
reports the findings of 6 in-service primary English teachers‟ attitudes and beliefs towards the 
use of cooperative learning in Hong Kong‟s classrooms. Teachers with different years of 
teaching experiences working in the same school were interviewed to share their views on the 
use of cooperative learning and the factors that influence their use of cooperative learning. 
The result showed that teachers‟ attitudes and beliefs about the use of cooperative learning 
were generally positive though they encountered some challenges during their 
implementation. The results are discussed based on the three research questions and 
recommendations are made for the school and government to consider the kind of support 
teachers need in implementing cooperative learning more successfully in Hong Kong.  
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Chapter 1 -Introduction 
Cooperative learning is a useful teaching strategy promoted by the Education 
Departments around the globe. Many researches have been done to show that cooperative 
learning is an effective teaching practice (Gillies, 2003; Leikin & Zaslavsky, 1999; Peterson 
& Miller, 2004). Students were found to show improvement academically and socially 
(Johnson & Johnson, 1994; Slavins, 1995). In Hong Kong, the government announced that 
small-class teaching would be adopted in local primary school starting from 2009. 
Cooperative learning was suggested to be an effective teaching strategy in a small class 
teaching environment according to different researches done overseas (Gillies, 2007).The 
English Language Curriculum Guide (2004) has also emphasized the importance of 
cooperation among learners and listed different generic skills that are relevant to cooperative 
learning. However, the Hong Kong classrooms are often found to be filled with 
teacher-centered pedagogy and examination-oriented learning cultures (Bray, 2003; Little, 
1997; Zeng, 1999). Hong Kong has long been described as an exam-oriented city (Pong & 
Chow, 2002, Carless, 2005, Berry, 2011) and the strong emphasis on the success in 
summative assessments affect the practice teachers adopt a lot. Although the use of 
cooperative learning is well-promoted in other countries, teachers in Hong Kong are not 
common to find to incorporate this pedagogy in their classrooms. Kohn (1992) suggested that 
teachers were not willing to adopt cooperative learning mainly because of several challenge 
including its demand on the curriculum design, the change of locus in the classroom and the 
personal commitment of the teachers. As no studies have been carried out in Hong Kong in 
collecting teachers‟ views on the use of cooperative learning especially the challenges they 
are facing in the local primary schools‟ English classrooms context, this study aims to fill this 
research gap by focusing on in-service teachers‟ beliefs and attitudes about the use of 
cooperative learning in local primary English classrooms. The purpose of this study is to 
explore how in-service teachers use cooperative learning in their classrooms, the view 
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teachers hold towards the effectiveness of using cooperative learning to help with students‟ 
learning and the factors under personal domains, micro level change environment and macro 
level change environment affecting their implementation of cooperative learning. 
 After the introduction to the background and rationale for the study, the next chapter is 
the literature reviews about cooperative learning, language learning and the effects of 
teachers‟ belief in their practice in the classroom. The purpose of the study and the research 
questions will also be presented in this chapter. Chapter 3 presents information regarding to 
the methodology, participants, procedures and data analysis of the study. Chapter 4 presents 
and interprets the data collected in the pre-interview questionnaires and the interviews. 
Chapter 5 analyzes the data collected in this study with reference to the literature. Chapter 6 
concludes and summarizes the major findings of this study as well as illustrating the 
limitations of the current study and some further researches. 
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Chapter 2-- Literature Review 
2.1 What is cooperative learning?  
Cooperative learning is not a new idea. There are several definitions proposed by 
different scholars. John Dewey was the first one introduced the idea of cooperative learning 
by promoting the value of cooperation and the importance of discussion among students. “I 
believe that the only true education comes through the stimulation of the child's powers by 
the demands of the social situations in which he finds himself. Through these demands he is 
stimulated to act as a member of a unity, to emerge from his original narrowness of action 
and feeling, and to conceive of himself from the standpoint of the welfare of the group to 
which he belongs” (Dewey, 1897, p.77). The idea promoted by Dewey inspired different 
scholars to carry out studies about cooperative learning. Johnson, Johnson and Smith (1991) 
defined cooperative learning as the use of small groups as the pedagogic strategies to let 
students work together and maximize their own and other group mates‟ learning. Slavin 
(1995) defined cooperative learning as” a variety of teaching methods in which students work 
in small groups to help one another learn academic content. In cooperative classrooms, 
students are expected to help each other, to discuss and argue with each other, to assess each 
other‟s current knowledge and fill in gaps in each other‟s understanding” (p. 2). Johnson& 
Johnson (1994) suggested that students are working together in their groups in order to 
achieve a common goal. In Hong Kong, Li & Lam (2013) defined cooperative leaning as a 
teaching strategy which students take up the center role of the classroom and teachers act as 
the facilitator to help students become responsible for their own learning as well as their 
group mate‟s one. Several common features were identified in these definitions including the 
terms small groups, teaching method, work together and achieve a goal.  
2.2 Types of Cooperative Learning methods and its five basic elements 
There are many types of cooperative learning methods including Student Team Learning, 
Student-Team-Achievement Divisions, Teams-Games Tournaments, Jigsaws (II) and 
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Cooperative Integrated Reading and Composition (Slavin, 1995). In Hong Kong, Student 
Team Learning and Student-Team-Achievement Divisions are commonly adopted in primary 
and secondary schools (Chan, 2014). There are five basic elements of cooperative learning in 
classroom context including positive interdependence, face-to-face interactions, individual 
accountability, social skills and group processing (Johnson &Johnson, 1994 ; Brown & 
Ciuffetelli, 2009).  
2.3 Why is cooperative learning important?  
It is found that students tended to have better academic achievement and be more 
motivated to learn when learning was structured cooperatively. This can be explained by the 
constructivism put forward by Piaget and the social constructivism put forward by Vygotsky. 
Piaget suggested that knowledge is actively constructed by learners (Wray, 2006). Teachers 
should be a facilitator who guides students to explore and understand the knowledge. In 
cooperative learning, students are required to take up the responsibilities to learn actively and 
work as a team in order to maximize each other‟s‟ learning. These help students to develop 
both intrinsic motivation (i.e. their interest in learning the subject) and extrinsic motivation 
(i.e. helping their peers) to learn. Regarding to Vygotsky‟s social constructivism, it mentioned 
that knowledge is co-constructed and students are able to work beyond their zone of proximal 
development when they are working with their peers (Baloche, 1998). Working together as a 
group allows students to help with each other‟s learning and this can lead to better academic 
achievement as students can understand the contents more easily with the help of their group 
mates.  
2.4 The relationship between cooperative learning and language learning 
Cooperative learning also has a positive relationship with language learning. Studies 
(Fathman & Kessler, 1993; Long & Porter, 1985; McGroarty, 1993) pointed out that 
“cooperative learning maximizes second language acquisition by providing opportunities for 
both language input and output” (Liang, Mohan & Early, 1998, p. 14). In terms of language 
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input, Krashen (1982) mentioned that input should be comprehensible in order to facilitate 
language acquisition. Cooperative learning provides students with chances to ask for their 
peers‟ clarifications in order to make sure they understand what the speaker is talking about. 
The cooperative group allows students to co-construct knowledge together based on the 
group interaction. By working in groups cooperatively, students can work within their zone of 
proximal development (Vygotsky, 1978) and make the language acquisition happen. In terms 
of language output, cooperative learning allows students to have more chances to make use of 
the language to express themselves. The study done by Pica and Doughty (1985) suggested 
that students working in small-group discussions had more chances to practise the use of 
language and take part in direct interaction. The student-student interaction given by 
cooperative learning is vital in language learning as comprehensible output can be found 
easily. Swain (1985) suggested that comprehensible output has positive impacts on learning a 
language because it let students process the language more deeply. When students work with 
their peers who are at similar level, they will feel more confident under the low affective filter 
(Du, 2009) and not be afraid of making mistakes.  
2.5 Benefits of adopting cooperative learning  
To creative a better learning environment for students, student-centered approaches like 
cooperative learning were emphasized and promoted in the study on Hong Kong‟s small class 
teaching by Education Bureau (2009). In the curriculum guide (2004), students are 
encouraged to work in a team with characteristics that correspond with the definition of 
cooperative learning including “select a strategy and plan cooperatively to complete a task in 
a team” (p.72) and “understand the strengths and weaknesses of members and build on the 
strengths to maximize the potential of the team” (p.72). Cooperative learning do not only help 
students in their learning processes, but also provides them with chances to develop some of 
the nine generic skills including collaboration skills, problem solving skills, communication 
skills, critical thinking and creativity mentioned in the Curriculum Guide (2004). Apart from 
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the curriculum guide, many studies found that cooperative learning methods could increase 
students‟ achievement (Salvins, 1995; Vermette, 1998; Johnson& Johnson, 1994). Group 
rewards and individual accountability have found to enhance the achievement outcome very 
much (Meloth & Deering, 1992).In a cooperative group, students are motivated to learn, 
encourage group mates to learn and help each other for their learning. They are willing to 
provide elaborated explanations to their peer, peer practice and modeling and cognitive 
elaboration and give peer assessment. These can result in enhancing students‟ learning. Not 
only can students‟ achievement be enhanced, but also their relationship with peers, attitudes 
towards school (Salvins, 1995; Baloche, 1998; Gillies, 2003a). In order to work in the 
cooperative groups, students need to learn different interpersonal skills and small group skills 
to get involved and interact with each other (Johnson & Johnson, 1990). Gillies and Ashman 
(1996) suggested that students who are trained to work in cooperative groups tended to use 
language which is more inclusive and provided more detailed explanation to help others. 
Cooperative learning is also found to help students to accept students from diverse ethnic 
background through daily intense interpersonal contact with students of different races 
(Slavin, 1979 & Kagan, 1985).  
2.6 Studies done in cooperative learning in primary context 
Various studies have been carried out in different subject in the primary context to show 
the positive impacts brought by cooperative learning in students‟ academic and social 
development 
Regarding to the academic achievement, Jacob (1999) conducted two different studies of 
using cooperative learning in a fourth grade Mathematics class and a sixth grade Social 
Studies class in the mid-Atlantic city in the United States. In the Mathematic class, the 
teacher implemented TGT as the cooperative learning method. Students were found to enjoy 
the class and they were willing to help each other to understand the content and get the 
correct answers. However, students‟ self-esteem and attitude towards schools were not 
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affected after implementing cooperative learning. Regarding to the Grade 6 Social Studies 
Class, the teacher found that most students could work well together as a team and resulted in 
better test results. Also, cooperative learning was found to help these students improve their 
reading, spelling and language expression. According to Stevens, Maddens, Slavin & Farnish 
(1987), direct instruction and cooperative learning were found to be the best combination to 
produce greatest achievement and improvement on grade 3 and 4 students‟ writing. Moreover, 
students‟ problem-solving skills were increased after adopting cooperative learning in the 
studies done by Johnson, Skon & Johnson (1980) with the grade 5 students and Skon, 
Johnson & Johnson (1981) with the grade 1 students. Both groups showed improvement in 
their reasoning strategies in working with their peers as a team. The latter study also proved 
that the results of students assigned in heterogeneous groups and that of homogeneous groups 
were both positive. 
In terms of social development, Blaney, et al (1977) conducted a study with 304 
fifth-grade students in Texas using Jigsaw as the cooperative learning in some experimental 
class and traditional classes. Students in Jigsaw classroom showed a great increase in liking 
their classmates who had not been liked before. They showed acceptance towards their 
classmates by helping each other learn, sharing ideas in groups and checking each other‟s 
learning. On the other hand, students‟ self-esteem was also found to be enhanced using 
cooperative learning. In Johnson & Johnson‟s (1985) study, the 72 sixth graders showed 
higher confidence and higher self-esteem between oral interactions in the cooperative groups. 
2.7 The collectivism nature of Chinese 
There is an increasing importance of cultural factors in terms of students‟ learning. Chan 
(2014) conducted a 2-year study to see if students‟ perceptions of cooperative learning are 
influenced by the Confucian heritage culture (CHC). He mentioned that teachers need to 
adhere to the CHC in order to introduce cooperative learning effectively in primary school. 
Chinese are regarded as a society that stresses the importance of collectivism. They are 
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accustomed to work cooperatively and found to have the characteristic of working as a group 
or team (Bond & Hwang, 1986).The word “collectivism” is defined as “the futures of 
individuals from the same in-group are inter-related and that each person‟s well-being 
depends upon the results of collective effort”(Leung, 1996, p.258). The collectivist nature of 
Chinese seems to correspond with some of the elements promoted by cooperative learning 
including the interdependence, individual accountability, social skills and group processing. 
Though the collectivism nature of Chinese may encourage the use of cooperative learning in 
the class, the Chinese learners are afraid of losing face in front of their peers and teachers and 
challenging the teachers (Chan, 2014). These two factors may discourage the effectiveness of 
cooperative learning in the classroom because students are not willing to voice their opinion 
or challenge their group members. At the same time, they would like to give face to the 
teachers and follow what they say as teachers are regards as the authoritative figures in the 
classroom.   
2.8 What happens in Hong Kong’s schools? The major interaction pattern in Hong Kong 
Although many studies (Johnson &Johnson, 1994; Slavin,1995) and the curriculum 
guide (2004) have shown that cooperative learning do more good than harm on our students 
and make learning more efficient, teacher-talks still remain the major teaching method in 
class (Watkins &Biggs,1996). Teacher-centered classroom, which emphasizes individual 
assignments and competitive grading, is still the most common type of classrooms in Hong 
Kong. As Hong Kong culture is affected by tradition Confucian belief which promotes the 
importance of treating teachers as an authority figures, students are found to have rare 
chances to speak in class and the expert role is mostly assumed by the teacher, who can 
provide effective assistance thus enabling them to perform at a higher level (Xie, 2010). With 
limited interaction among students, they are not able to take up their responsibilities to learn 
actively by themselves and from working with their peers.  
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2.9 The influence of teachers’ beliefs on their practice  
“Belief” is defined as “a proposition which may be consciously or unconsciously held, is 
evaluative in that it is accepted as true by the individual, and is therefore imbued with 
emotive commitment; further, it serves as a guide to thought and behavior” (Borg, 2001, 
P.186). The term teachers‟ belief can therefore be described as the individual beliefs about 
teaching (Borg, 2001). Studies (Gow& Kember, 1993; Tang, 1993) have shown that the 
conceptions of teaching held by teachers greatly affect their approaches to teaching and 
students‟ learning. Teacher education is found to be a great factor that shapes teachers‟ belief 
towards their thoughts on appropriate teaching and professional practice (Tatto, 1998). Also, 
teachers are found to teach in a similar way as their own teachers and this phenomenon is 
known as “apprenticeship of observation” coined by Lortie (1975). Some teachers‟ practice 
and beliefs is shaped by the observation of teachers in schools during their formal teacher 
education. Teachers‟ beliefs play an important role in the process of teacher development and 
may change teachers‟ knowledge, attitudes, understanding of different teaching methodology 
(Richard, et al, 2001). Teachers‟ changes of practice may be brought by personal factors (i.e. 
their beliefs) or the external environment (i.e. the classroom they are working in). To explore 
the practice of cooperative learning in the local English classroom, it is important to explore 
the teachers‟ beliefs in language learning and see if it can encourage teachers to use 
cooperative learning or not.   
2.10 Research purpose and questions  
 Although many research studies (Johnson & Johnson,1994; Slavin, 1995 & Sutton, 1992) 
have well-documented the positive impacts of using cooperative learning both academically 
and socially, cooperative learning is not as popular and common in Hong Kong as it is in 
foreign country (Li & Lam, 2013). In order to change the current situation and promote 
cooperative learning in Hong Kong, studies (Jacobs & Farrel, 2001; Lyman & Davidson, 
2004) pointed out that the most important and crucial reform is the paradigm shift of teachers. 
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However, most studies seem to focus on Non-Asian countries (Johnson & Johnson, 1980; 
Slavin, 1980) and older learners (i.e. university or secondary school students) (Pascarella, 
2001; Tinto, 1993). Also, no research study has been done to find out teachers‟ beliefs and 
attitudes about the use of cooperative learning in the primary classroom in Hong Kong. 
Hence, the purpose of this study is to explore in-service teachers‟ belief sand attitudes about 
the use of cooperative learning in a local primary school and the factors affecting the use of 
cooperative learning in Hong Kong. In this study, cooperative learning refers to a teaching 
method which students work together in a small heterogeneous group to help each other on 
their learning and achieve a common goal together and each student is responsible for a role. 
Through this study, it is hoped to provide the policy makers some insights on whether extra 
support and training are needed to develop teachers‟ professional knowledge about 
cooperative learning. Several research questions have been formulated for this study: (1) Do 
in-service teachers use cooperative learning in their lessons? (2) Do in-service teachers think 
cooperative learning help students learn more effectively? (3) What are the factors affecting 
the implementation of cooperative learning in Hong Kong? 
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Chapter 3--Methodology 
3.1 Background 
The study took place in a local primary school in Hong Kong where I did my 8-week 
teaching practicum of my final year study there. This was a co-ed school and used Chinese as 
their medium of instruction for most of the subjects. In this school, there is a mix of both 
Chinese-speaking and non-Chinese speaking students. There are about one fifth of students 
come from English-speaking families who use English as their first language. The NCS 
speakers mainly come from the Philippines and Southeast Asian countries. In general, most 
of them can speak fluent English and show confidence in learning and speaking English. 
Students are arranged to sit in mixed ability groups in lower primary level while students are 
sit in rows but arranged to different groups by heterogeneous grouping in upper primary level. 
In English lessons, both teachers and students are expected to speak English only. Different 
interaction patterns can be observed in the class and the environment is established as a 
student-centered classroom.  
The principal highly promotes the use of cooperative learning in the classroom to cater 
for learners‟ diversity among students. To encourage the use of cooperative learning among 
teachers, co-planning meetings are arranged for teacher teaching the same level twice a week. 
Teachers discuss the possible ways and activities to incorporate cooperative learning in 
different areas and design different materials together as a team. The principal also arranged 
profession development workshops, class observations and held different talks by inviting 
experienced guest speakers to school in order to build up teachers‟ professional knowledge in 
implementing cooperative learning effectively. Teachers also reflect on their own practice of 
implementing cooperative learning and share with their colleagues during the panel meetings 
which are held three times a year.  
This study was a qualitative research by adopting in-depth interviews with in-service 
teachers in Hong Kong. Qualitative research aims to uncover the meaning of phenomena and 
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focuses on natural settings (Ritchie &Lewis, 2003). As the data collected is more subjective, 
this can allow the interview to collect in-depth information about the topic and understand 
more about the participants‟ experience (McNamara, 1999). This study was a case study in a 
local primary school and standardized, open-ended interviews were carried out individually 
with each participant in order to get in-depth details of their own beliefs and attitudes about 
the use of cooperative learning in local primary English classrooms.  
3.2 Participants  
  Participants selected for this study were drawn from in-service English teachers in a local 
primary school (Ling Liang Church Siu Tak Primary School). The sample size of this 
qualitative research was six. Purposive sampling was adopted in order to select the 
participants. It is “the deliberate choice of an informant due to the qualities the informant 
possesses” (Tongco, 2007, p.147).This sampling technique allowed the researcher to focus on 
particular characteristics (i.e. teaching experience, educational background) to find out 
answers for the research questions. Participants were chosen based on their teaching 
experience including two teachers who had 0-3 years of experience, two teachers who had 
4-9 years of experience and 2 teachers who had 10 or more than 10 years of experience. 
Participants who were invited to join the interview must possess some ideas about what is 
cooperative learning because the potential interviewees needed to share their experience of 
using cooperative learning in their classrooms. Participants were only chosen randomly from 
those who knew what cooperative learning is and had corresponding teaching experience. 
  In this school, six teachers who fit the above criteria agreed to participate in the study with 
details as shown in Table 3.1. They ranged from 0.5-18 years of teaching experience. All of 
them have experience in using cooperative learning in their English classrooms. Though one 
of the teachers is the NET teacher, he has been working in Hong Kong for 8 years. Two of 
them have studied overseas before while 3 of them have taught in other schools before. The 
study included teachers teaching all levels (i.e. P.1-P.6).  
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Teaching Experience  Number of teachers  
1-3 years 2 
4-9 years  2 
10 years or above  2 
 
Teachers Year of 
Experience 
Education 
Level and 
major 
Ever 
adopted 
cooperative 
learning? 
Studied 
overseas? 
Ever 
taught 
in 
other 
school
? 
Classes that 
he/she is 
teaching 
T1 5 years  Bachelor 
(Education-En
glish 
Language) 
Yes No  Yes  P.2  
P.5  
T2  6  years Bachelor 
(Psychology)  
 
PGDE English  
Yes  No No P.1 
T3 Less than 1 
year 
Bachelor 
(Education in 
Language 
Education)  
Yes  No  No P.2 
P.5 
T4 Less than 1 
year 
Bachelor 
(Education in 
Language 
Education) 
Yes No No P.1  
P.3  
T5 
(NET) 
18 years Bachelor 
(Art-History) 
 
PGDE  
(Secondary 
and Primary 
English)  
Yes  Yes  
(New 
Zealand) 
 
(Both 
Bachelor 
and 
PGDE) 
Yes 
NZ: 3 
school
s  
 
HK 2 
school
s)  
 
NZ: 1 
second
P.3 
P.4 
P.5  
P.6   
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Table 3.1. Information about the teachers who take part in the study 
3.3 Procedures 
This study was approved by the Research Ethnic Committee of the Faculty of Education 
of The University of Hong Kong before the collection of data in the school. Before giving out 
the background information sheets, pre-interview questionnaires and conducting the 
interviews, a consent letter (Appendix 4) was sent to the principal to seek his approval to 
allow me to invite all teachers to participate in this study. The principal approved to let me 
conduct the study in his school. 
i) Background information sheet  
In order to find out the potential interviewees, all teachers in the school were given a 
background information sheet to fill in (Appendix 1). The background information sheet 
required teachers to fill in the information about their teaching experience, whether they have 
adopted cooperative learning in their classroom, the education they have received and the 
levels they are teaching. The background information sheets can let the researcher explore 
whether their teaching experience, educational background, working experience and the level 
they are teaching affect their implementation of cooperative learning in their classroom by 
asking follow-up questions during the interview. The participants were asked whether they 
are willing to take part in the interview to share their experience and their participation was 
voluntary.  
 
ary 
T6  10 years Bachelor 
(Psychological 
Services)  
Masters  
(Linguistics)  
PGDE 
English  
Yes  Yes  
Bachelor 
Degree 
Yes  
2 
school
s 
(2 
years, 
1 year)  
P.4,P.6 
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ii) Pre-interview questionnaires and individual interview 
Seven teachers returned the background information sheets and six of them were 
selected to be the participants of this study because one of them refused to take part in the 
interview at last. The participants were asked to give consent to take part in the study by 
filling in the consent letter (Appendix 5). They were allowed to withdraw from the study at 
any time and the information they have provided would be destroyed once they refused to 
take part in the study. All participants agreed to take part in the interview and be audiotaped.  
The interviews were conducted in a one-to-one and face-to-face format because this 
study hopes to let the teachers share more about their personal experience and factors that 
affecting them the most in the implementation of cooperative learning. All the interviews 
were conducted in English because the interviewees were all English teachers and felt 
comfortable to use English. Interview questions (Appendix 3) were designed based on the 
three research questions. A pre-interview questionnaire (Appendix 2) was given to each 
participant to fill in before the interview. It was designed by considering different factors 
from the three domains of the model of professional growth proposed by Clarke and 
Hollingsworth (2002). Factors were chosen from each domain and were deliberately mixed 
up so that the participants cannot guess the patterns and affect the accuracy of the result. The 
pre-interview questionnaire was able to identify which factors and domains affecting the 
participants‟ beliefs and attitudes the most so follow-up questions can be designed to get 
more in-depth information from the interviewees. The interviews were done immediately 
after the participants finished filling in the questionnaire. The interviews lasted approximately 
25-40 minutes and were all conducted in English. All the 6 individual interviews were 
audiotaped as the researchers can pay attention to listen and ask follow-up questions during 
the interview instead of being distracted by taking notes. The interview mainly asked the 
participants to provide further information about their use of cooperative learning in class, 
their thoughts on the effectiveness of cooperative learning in students‟ learning and the 
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factors affecting the implementation of cooperative learning in Hong Kong. Through 
interacting with the participants, the researcher can get more information through open-ended 
questions. The participants were allowed to clarify and elaborate in details by answering the 
follow-up questions asked by the researcher (McDonough and McDonough, 1997). Same 
interview questions (Appendix 3) were asked but some of them were not asked in the same 
order. Some extra follow-up questions were asked for individual participant. The information 
gathered were transcribed and analyzed by the researcher after the interview for analysis.  
 
3.4 Data Analysis 
  The transcribed interview data were grouped and analyzed under different themes 
according to the three research questions. The data from the interviews were categorized 
according to different questions asked in the interview. Views from different teachers were 
compared in order to see if there were any similarities or differences.  
For the third research question talking about the factors affecting the implementation of 
cooperative learning in Hong Kong, the factors included in the pre-interview questionnaire 
were analyzed using the model of professional growth proposed by Clarke and Hollingsworth 
(2002). The factors were categorized under personal domain level 1, the Change Environment 
proposed by Clarke and Hollingsworth (2002) was divided into micro-level 2(factors 
affecting by the school) and the macro-level 3 (factors affected by the government/ external 
environment) following Carless (2005) 
.  
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In the personal domain, the factors included mainly came from the teachers‟ personal 
world like their beliefs, experience and knowledge. For the micro-level 2, the factors were 
mainly drawn from the school environment like the school culture, the class size and the 
students‟ ability. For the marco-level 3, the factors mainly related with the government‟s 
decision including the TSA exam and the curriculum. The data were compared among the 
three different domains to find out the domain which influenced them the most and patterns 
among the choice of different participants.  
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Chapter 4 –Findings 
4.1 Introduction 
In this chapter, the finding of the research will be presented to examine teachers‟ beliefs 
and attitudes towards the use of cooperative learning in the local primary English classrooms. 
It also shows how various factors under the three different domains influence the teacher‟s 
implementation and use of cooperative learning in their classrooms. Through this research, it 
uncovers the challenges in which in-service teachers face in implementing cooperative 
learning in their classrooms.  
 
4.2 The use of cooperative learning in local primary English classroom 
The results suggested that all the six teachers have adopted cooperative learning in their 
lesson as shown in Table 4.1.  
Interviewees‟ Response  No. of teacher(s) 
Yes 6 
No 0 
Table 4.1: Have in-service teachers ever adopted cooperative learning in their classroom? 
 
The frequency of using cooperative learning in local English classroom is varied according to 
different teacher. This can be seen from Table 4.  
Interviewees‟ Response  No. of teacher(s) 
twice a week 1  (T2)  
every lesson 1  (T5)  
Once/twice for one module  1  (T6) 
once a week 1  (T4)  
two or three times a week 2  (T3, T1)  
Table 4.2:How often do in-service teachers use cooperative learning? 
One teacher used cooperative learning every lesson. One teacher used cooperative 
learning twice a week. Two teachers used it two or three times a week. One teacher used it 
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once a week while one teacher used it once or twice for a module.  
 
The interviewees have tried to implement cooperative learning in all the levels of the 
primary school as shown in table 4.3.  
Interviewees‟ Response  No. of teacher(s) 
P.1 2 
P.2 3 
P.3 2 
P.4 2 
P.5 3 
P.6 2 
Table 4.3--Which grades have in-service teachers tried to implement cooperative learning? 
 
Although they tried to use cooperative learning in all levels, all teachers believed that 
the effectiveness of using cooperative learning in the lessons is age-related as depicted in 
table 4.4.  
Interviewees‟ Response  No. of teacher(s) 
Yes 6 
No 0 
Table 4.4: Do in-service teachers think the effectiveness of cooperative learning is 
age-related? 
 
All teachers believed that it is hard for the lower form students like P.1 to understand the 
difficult instructions and they have not developed the proper interpersonal skills to cooperate 
and work with each other: “In some extent because like for P.1 they are very young and 
sometimes they need to learn to co-operate with the others.” (T1) and, “if they are too young, 
they cannot understand complicated instructions. So they won‟t be able to do a lot of 
cooperative learning.” (T4) 
 
In terms of the cooperative learning method adopted by the interviewees, they mainly 
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adopted Student Team Learning which asks students to work together as a team and be 
responsible for group mates‟ learning and Jigsaw II which asks students to work in 
heterogeneous group and randomly assigned each one to be an expert of a particular area. 
Both heterogeneous and homogenous grouping were adopted when the interviewees used 
cooperative learning in their classes. All interviewees mainly asked students to work in 
groups or pairs and they assigned different roles to students. “…before each task, I will 
remind them and ask them again. So that, they are very clear about what roles they are going 
to take and then for each time, some of them may take different roles, like for example, this 
time they may be responsible for writing, writing down the ideas and next time they maybe 
the policeman, to make sure other groups‟ member are working.” (T3), “One person was the 
Captain, one was the police man, one was the… we call it script which is a writer. One was 
the illustrator. One was the general organizer and we change those roles per lesson so we will 
get a chance of experiencing different positions.” (T5). All teachers agreed that setting up 
routines was the most important step to carry out cooperative learning in the lessons and 
students were found to perform better as the school year went by. Two teachers (T2, T6) 
pointed out that demonstration is a good way to show students what they are expected to do 
in the group and the lesson can run more smoothly if the teacher cut the activity into different 
teaching steps for lower form students.  
 
The six interviewees shared the kind of activities or pedagogical strategies incorporating 
cooperative learning which teachers found students enjoyed the most in their lessons. First of 
all, all participants agreed that students enjoyed the lesson using cooperative learning more 
than traditional teaching. In terms of the kind of activities, students were found to enjoy 
„think-pair-share‟ (T4), “creative story writing” (T3), “guided reading” (T5), “creating 
something fun and interesting” (T1) and “presentation” (T6). The reasons why teachers found 
students enjoyed the lessons more were: (1) they got a chance to think about the topic and 
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share with others (T1, T3, T4, T6) (2) the activity encouraged students to get involved and 
participate in the lesson (T2, T5) and (3) students could experience success in the lesson (T5).  
 
4.3. Does cooperative learning help students learn more effectively?  
     4.3.1. Is it worthwhile to adopt cooperative learning?  
All interviewees agreed that it is worthwhile to adopt cooperative learning in the lessons. 
The reasons were four-folded including (1) students like cooperative learning. (T1, T2, T3, T4, 
T5), (2) the more able students in the group can help the weaker students so the more able 
student will be able to help them (T3), (3) students became more attentive and more motivated 
to learn during the cooperative learning tasks. (T3, T2, T6), (4) students can develop their 
responsibilities to learn and owned their learning (T1, T4, T5) and it can enhance students‟ 
self-esteem (T2).  
 
4.3.2. A good way to cater for learner diversity  
All the teachers agreed that cooperative learning is a good way to cater for learner 
diversity because students can help each other in the group (T1, T2, T3, T4,T5,T6) and 
teachers can pay attention to the weaker group and give extra help (T1,T3), However, T2 and 
T4 has mentioned some points that teachers need to be aware of when they want to use 
cooperative learning to cater for diversity including the importance of designing appropriate 
roles for the learners based on their ability and teachers‟ instructions before carrying out 
cooperative learning tasks.  
Extract 1 
“It‟s very important for teachers to design the role of each student. We can easily assign 
a role to everyone. But if you are weak, you cannot write, read, we can only assign you 
to be a time keeper. But actually if you assign a student to be a timekeeper all the time, 
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they won‟t learn. You need to modify the task difficulties.”  
(Interview with T2, March 2015)  
 
Extract 2 
“It depends on the grouping and also student‟s characters. Because sometimes if the 
student is really weak and the other one doesn‟t want to help the student, then they may 
not benefit. But it depends on teacher‟s education before carrying out the activity…”  
(Interview with T4, March 2015)  
 
4.3.3 The advantages of using cooperative learning in the local English classroom  
The teachers identified several common advantages of using cooperative learning in the 
local English classrooms and the data were categorized under the students‟ academic and 
social skills.  
i) Students’ academic achievement  
Teachers think that the lesson became more interesting which could make students be 
more attentive in class. Unlike traditional teaching, the lesson encouraged students‟ 
participation by allowing students to talk and sometimes walk around in the classroom. 
 
Extract 3 
“…it is more interesting and then usually if we are having cooperative learning, it involved 
some actions, so it can make students more attentive in the lesson.”  
(Interview with T1, March 2015)  
Extract 4 
“…they have more chances to participate in the learning process. It helps them learning 
better because instead of teachers talking a lot, students are actually participating…”  
(Interview with T4, March 2015)  
29 
 
Teachers also thought that it could motivate students to learn because they were given 
more chances to use English in the lesson. Students need to take up an active role in their 
learning which helps with their language development. As they worked in a group, teachers 
found that students could learn from each other and finish the task on time.  
Extract 5 
“They get to talk to each other using English as well. They need to maybe use 
something they learn in the lesson to talk to each other. This process I think they do 
learn a lot.”  
      (Interview with T4, March 2015)  
Extract 6 
“Students can speak up more and do more in the lessons and I think students can learn 
more when they are working.” 
 (Interview with T6, March 2015)  
 
One teacher (T5) pointed out that cooperative learning can extend students‟ potential by 
working in a level just slightly higher than their current level. It can allow student to work in 
the appropriate level and address to their needs.  
Extract 7 
“Textbook in Hong Kong for example is the one size fits all. It doesn‟t work because the 
range of the English ability in a classroom is too great and one resource it can be okay for 
some children, too difficult for a lot or maybe it will be too easy for some. So you may not 
address the individual needs of the students. Whereas cooperative teaching, you are.”  
(Interview with T5, March 2015)  
 
ii) Social skills 
Teachers believed that cooperative learning helped with students‟ social skills including 
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their negotiation skills, communication skills, critical thinking skills, problem-solving skills, 
showing respect to peers‟ ideas, learning good behaviors from others and building up 
self-confidence through the face-to-face interaction provided by cooperative learning.  
Extract 8 
“When I am doing cooperative learning, I would give them a task. So, it seems like a 
problem to them. So, they need to cooperate and they need to solve the problem.”  
(Interview with T1, March 2015)  
 
Extract 9 
“They will always respect each other‟s ideas.”  
(Interview with T2, March 2015)  
Extract 10 
“During the process of smaller group, they need to talk to their group members like 
they sometimes need to like discuss or even argue with their group members.”  
(Interview with T3, March 2015)  
Extract 11 
 “I often put them with one of the stronger, more mature students as a mentor and 
they help demonstrate the correct behavior to that students and it often works”  
(Interview with T5, March 2015)  
 
4.4 Factors affecting the implementation of cooperative learning in Hong Kong  
1) Result from the pre-interview questionnaire 
The factors that influenced teachers‟ beliefs and attitudes on the use of cooperative learning 
in the classroom the most were: (1) their beliefs about learning and language, (2) students‟ 
ability, (3) age of students, (4) school culture, (5) their own experience as a learner. 4 teachers 
chose that their beliefs about learning and language learning and students‟ ability affected 
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them a lot respectively. Three teachers found that the age of students affected them the most. 
Two teachers found that the school culture, their own experience as a learner and their 
scheme of work influenced them a lot respectively. These factors all come from the personal 
domains level 1 and micro-level change environment level 2.   
 A lot Quite a lot Little bit  Not at all 
Level 1 :Personal Domain 
Your beliefs about learning and language 
learning 
 
T1 
T2 
T5 
T6 
T3 
T4 
  
Your own experience as a learner 
 
T5 
T6 
T1 
T2 
T4 
T3  
Your scheme of work 
 
T4 
T6 
T1 
T2 
T3 
T5 
  
What you were taught In your teacher 
education program (e.g. BEd, PGDE) 
 
T5 T1 
T2 
T3 
T4 
 T6 
Confidence as a teacher  
 
T6 T1 
T2 
T4 
T3 T5 
Level 2:Micro –Lvel change environment  
Students‟ ability   T1 
T3 
T5 
T6 
T2 
T4 
  
Age of students 
 
T1 
T4 
T6 
T2 
T3 
 T5 
The school culture    
 
T2 
T4 
T1 
T3 
T5 
T6 
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Class Size    
 
T1 
T3 
T5 T2 
T4 
T6 
 
Class environment (e.g. seating) 
 
T1 T2 
T4 
T5 
T3 T6 
School Policy E.g. From Principal/Panel Head 
 
T5 T1 
T2 
T3 
T4 
T6 
  
Classroom management issues 
 
T4 T1 
T2 
T3 
T6 
 T5 
Textbooks 
 
 T1 
T4 
T2 
T3 
T5 
T6 
 
Parents  
 
 T1 
T5 
T2 
T3 
T4 
T6 
Others (Please specify): 
Special nature of this school with high English 
levels  
T5    
Level 3: Macro-Level Change Environment  
TSA Test/Exam 
 
T4  T1 
T3 
T5 
T6 
T2 
Professional Development Support 
e.g EDB workshops  
  
T2 T1 
T5 
T3 
T4 
T6 
 
English Language Curriculum Guide (Primary 
1-6) 
 
 T2 
T3 
T5 
T1 
T4 
T6 
 
Table 4.5: Result of Pre-interview Questionnaire 
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In the follow-up interview, all the participants were asked to give further details on the 
factors that encourage them to use the cooperative learning. Their responses were analyzed 
under the corresponding theme as the following.  
 
(1) Their beliefs about learning and language learning 
Teachers‟ beliefs about learning and language learning from the level 1 personal domain 
were chosen as one of the most influential factors among all of them. The interviewees gave 
the following responses regarding to this factor.  
Extract 12 
“Even if the school promotes cooperative learning, they (other teachers) won‟t use it if they 
have strong beliefs that drilling works the best.” 
(Interview with T1, March 2015) 
 
Extract 13 
“Going back to my own belief about learning and language learning, I think for young children, 
they have to learn from doing, you need to give them activity to do and they like linking with 
each other. For teachers, you need to suit their learning style. Young children cannot sit quietly 
all the time in the classroom, they like playing, they like talking to their friends, why not you 
use their style to put it in their learning.”  
(Interview with T2, March 2015) 
 
(2) Students’ ability 
Students‟ ability from the micro-change environment of level 2 was chosen as another 
most influential factor among all of them. An interviewee gave the following responses 
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regarding to this factor based on the nature of students‟ ability in the school.  
 
Extract 14 
“Our school here the nature of our students force us to do cooperative learning”  
(Interview with T5, March 2015)  
Extract 15 
“It doesn‟t work because the range of the English ability in a classroom is too great and 
one resource it can be okay for some children, too difficult for a lot or maybe it will be 
too easy for some. So you may not address the individual needs of the students. 
Whereas cooperative teaching, you are.”  
(Interview with T5, March 2015) 
 
(3) Age of students 
As mentioned in part 4.2, interviewees all agreed that the effectiveness of using 
cooperative learning is related to the age of students which was chosen to be the second 
influential factors among the all. The interviewees gave the following responses regarding to 
the age of students.  
 
Extract 16 
“If they are too young, they cannot understand complicated instructions.”  
(Interview with T4, March 2015) 
Extract 17 
“…they are too young, not that mature and don‟t really know how to cooperate.”  
(Interview with T6, March 2015) 
(4) School culture 
School culture was also identified to be an influential factor of the implementation of 
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cooperative learning. According to the interviewees, this school in particular the principal 
highly promoted the use of cooperative learning as their major concern this year and this 
encouraged their use of cooperative learning as shown in the following extracts.  
 
Extract 18 
“I think some schools I mean because I worked in other school before so in fact the 
culture means a lot to school.” 
 (Interview with T1, March 2015)  
Extract 19 
“Cooperative learning is one of our major concerns. And also our principal wants us to 
focus on this kind of learning to corporate, this kind of thing to help student to cater for 
learning diversity, so he suggested us to go outside to have some workshop so I think it‟s 
quite important to promote it in our school.” 
 (Interview with T1, March 2015)  
 
Extract 20 
“If the school encourages me to use, it will influence me. Sometimes we will share ideas 
in this school. When we see some classes have a good routine in a certain kind of group 
work, we will also use the same ideas.” 
 (Interview with T2, March 2015)  
 
(5) Their own experience as a learner 
Teachers‟ own experience as a learner from level 1 could also influence their use and 
implementation of cooperative learning. One interviewee (T5) in particular commented that 
his experience of studying overseas (i.e. New Zealand) highly encouraged his use of 
cooperative learning in his own classroom.  
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Extract 21 
“Yea like in New Zealand, if you teach whole class predominantly, we will get called to 
the principal office and you will be told if you do not teach in cooperative style, you will 
need to look for a new job. They are very much against whole-class teaching. Like Maths 
is taught in small groups, English is taught in small groups, General Studies is taught in 
small groups, P.E. is taught in small groups, Music… every major subject is taught in 
small groups.”  
(Interview with T5, March 2015) 
 
Two other interviewees (T3 and T4) could recall their own experience in a traditional and 
teacher-centered classroom to encourage them using cooperative learning as a way to solve 
the problem caused by the teacher-centered classrooms as shown in the following extract.  
 
Extract 22 
 “That experience was actually quite boring and not interactive at all. And I do think that 
kind of sitting or like individual learning only…to some extent may only benefit to those 
very attentive and like high achievers. Well, for the lower achievers they may just be let 
alone.”  
(Interview with T3, March 2015)  
 
Challenges of adopting cooperative learning 
The teachers‟ opinion are grouped under six categories regarding to the challenges of 
adopting cooperative learning in their classroom as shown in table 4.6. Most teachers found 
that time constraint and classroom management were the two biggest challenges they had 
faced when they implemented cooperative learning. For time constraint, most teachers 
thought that it takes a lot of time to prepare for a well-designed task, “we got lots of exercise 
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to mark, and we got lots to teach in the syllabus. So, I can say that usually won‟t be able to 
have too much time to prepare on the materials” (T1) and, “it‟s a bit time consuming and I 
have spent some time to think or to discuss with my colleague” (T6). In terms of classroom 
management issues, the interviewees pointed out that some students may show off-task 
behavior during group activities, “they are not particularly well-behaved. That‟s why some 
students may go off-task if I just give them some time to do group work.” (T4) and, “I know 
that if I put them in small groups they may be very noisy.” (T3). Half of the interviewees 
thought that scheme of work, time management and setting up routines were the challenges 
of adopting cooperative learning. The following extracts are categorized to the 
corresponding challenge.  
 
Scheme of work 
Extract 23 
“I can say that usually teachers need to have a few lessons to have revision. As time is 
tight, teachers will focus more on drilling, revising things when exam is coming. In this 
situation, teachers might not be able to do much on cooperative learning.” 
 (Interview with T1, March 2015)  
Extract 24 
“If exam is coming soon, I probably won‟t do a lot because I need to make sure I teach that 
everything before the exam.”  
(Interview with T4, March 2015)  
 
Time management 
Extract 25 
“I would tell the students in advance how much time they will get for this kind of group 
learning and then sometimes they are chatting too happily with their neighbors. They 
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may forget the time.”  
(Interview with T3, March 2015)  
Setting up routines 
Extract 26 
“The disadvantage is the teachers need to set a routine.”  
(Interview with T1, March 2015) 
 
Interviewees‟ Response  No. of teacher(s) 
Scheme of work 3 (T1, T4,T6)  
School curriculum  1 (T1)  
Time constraint  5 (T1,T2,T4,T5,T6) 
Task design  2 (T2, T6)  
Classroom management  4 (T1,T3,T4,T6)  
Time Management  3 (T3, T4,T6) 
Setting up routine 3 (T1,T2,T5)  
Table 4.6: Challenges faced when in-service teacher adopted cooperative learning 
 
4.5 The situation in Hong Kong  
3 teachers agreed that cooperative learning is well-promoted in Hong Kong as shown in 
table 4.7. They thought that schools are now trying to promote cooperative learning, “Schools 
are gradually promoting cooperative learning... The benefits of cooperative learning are more 
and more recognized by the school.” (T3) and “I think some schools can demonstrate very 
well” (T2). Two teachers did not think that cooperative learning is well-promoted in Hong 
Kong. One teacher thought that it depends greatly on the kind of school, “If I am going to a 
very traditional school, they have a lot of drilling activity and they may not have that much 
capacity for you to use cooperative learning” (T4). Both of them thought that it is getting 
better comparing to the past situation. “I think it‟s getting better but I do understand that it 
does go against the Traditional Hong Kong style of education.” (T5). One teacher was not 
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sure about the situation but she thought that EDB encouraged the use of cooperative learning, 
“Well promoted? It encourages. I don‟t know well or not” (T6).   
Interviewees‟ Response  No. of teacher(s) 
Yes 3 (T1, T2,T3)  
No  2 (T4: It depends on the school 
T5:getting better)  
Neutral 2 (T6)  
It depends  
Table 4.7: Is cooperative learning well-promoted in Hong Kong?   
i) Support and training from the Education Bureau (EDB) 
  Most of the teacher thought that more support and training are needed as shown in Table 
4.8. Teacher mentioned that the government has already provided different workshops, 
courses, and class observations. They believed that extra support and resources can be 
lesson observations, training courses, education for NETs and parents, teaching resources 
and chances for actual practice as shown in table 4.9. One teacher did not think that extra 
support is needed because she has learnt a lot about cooperative learning during her teacher 
education.  
Table 4.8: Do in-service teachers think more support and training are needed before they can 
implement cooperative learning effectively? 
Table 4.9-The form of support/resources that may need more from the Hong Kong Education 
Bureau 
Interviewees‟ Response  No. of teacher(s) 
Yes 5 (T1, T2,T3, T5,T6)  
No  1 (T4)  
Interviewees‟ Response  No. of teacher(s) 
Training courses  T1  
Lesson Observation  T2,T3 
Actual Practice T1 
More Education for NETs T5 
More education for parents  T5 
Teaching resources  T6 
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Chapter 5 –Discussion 
Comparing with the previous studies on the use of cooperative learning conducted in 
Hong Kong (Chan, 2014; Chiu, 1999), this study filled the research gap as teachers‟ beliefs 
and attitudes towards the use of cooperative learning in Hong Kong‟s primary classroom has 
never been explored before. In this section, the data will be analyzed and discussed under 
each research questions separately. 
 
5.1 First Research Question- The Use of Cooperative Learning in the Classrooms  
The findings in the above chapter showed that in-service teachers have tried to adopt 
cooperative learning in their classrooms with varying frequency. They held positive feedback 
towards the use of cooperative learning in the local primary English classrooms.  
 
5.1.1 Importance of setting up routines  
From the interviewees‟ experience, all of them agreed that setting up routines in the 
class played an important role in implementing cooperative learning successfully.  
 
Extract 27 
“ If you keep it simple and you just continue with the routine, after two or three 
weeks, they are fine.” 
(Interview with T5, March 2015) 
Extract 28 
“They need to be very clear about their roles and what they can or cannot do during the 
group learning task.” 
(Interview with T3, March 2015) 
 
From the extracts above, it is possible to see that setting up routines can make a huge 
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impact on the success of implementing cooperative learning. At the beginning of term, 
teachers need to tell students very clearly what their expectations are and arrange students in 
teams with different roles (Kagan, 2005). These can greatly reduce the possibility of arising 
classroom management issues because the teachers told the students very clearly the 
appropriate and acceptable behaviors in the cooperative classroom at the beginning of the 
term.  
 
5.1.2. Enjoyment of lesson  
 Teachers noticed that students found the cooperative classrooms were more interesting 
and enjoyable than the traditional classrooms with different reasons as shown in part 4.2. 
Chan (2014) found that students enjoyed the cooperative learning classroom mainly because 
they had a sense of ownership of their learning as the classroom became more 
student-centered and they were given chances to share their ideas which they found very 
interesting instead of sitting there and listening to the teachers. There was an agreement 
between the responses from the in-service teachers and the student‟s views in Chan‟s (2014) 
study. This could prove that the use of cooperative learning in local English lessons was 
preferred by students.  
 
5.2- Second Research question- The positive impacts of cooperative learning on students’ 
learning 
The findings in Part 4.3 suggested that all in-service teachers believed that cooperative 
learning can help students to learn effectively. In this part, the results will be analyzed under 
the positive impacts mentioned by the interviewees. 
 
5.2.1 Students help each other to learn    
Teachers found that students were willing to help one another when they are working in 
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groups especially the more able students.  
Extract 29 
“In each group there are some weaker students so the more able student will be able to 
help them” 
(Interview with T3, March 2015) 
From the above extract, although it seems like the more able students take an active role 
in groups, the interviewees later added that both the more able and less able students can be 
beneficial and learn from each other during cooperative learning.  
Extract 30 
“Both of the weaker and higher achiever would be more attentive and more motivated to 
learn during cooperative learning task.” 
(Interview with T3, March 2015) 
From the above extracts, the in-service teachers pointed out that all students can be 
beneficial from cooperative learning no matter he/she teaches others or is taught by other. It is 
glad to see that cooperative learning does not flavor the more able students‟ learning only. All 
students in the classroom were beneficial equally from the use of cooperative learning and 
this finding corresponds with Sharan et al. (1984) study which showed that all high, average 
and low achievers in the classroom got equal benefits in a cooperative classroom.  
 
5.2.2 Responsible for their own studies  
In a cooperative learning classroom, students need to take up an active role and be 
responsible for their own studies. Teachers found that the student-centered classroom created 
by cooperative learning could encourage students to be responsible of their study and become 
an independent learner.  
Extract 31 
“It also helps with the student-centered learning because when there is no teacher, they 
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had to learn on their own, independent learning.” 
(Interview with T5, March 2015) 
Since there was only one teacher available for so many groups, students were required to 
take up a role as an active learner and take the initiative to discuss with their peers in order to 
achieve the common goal required in the cooperative learning tasks (Curriculum 
Development Council, 2004). With the careful structured individual accountability , students 
can only accomplish the task by being responsible for their own and group mates‟ learning in 
the cooperative learning task (Slavin, 1995).  
 
5.2.3 Cater for learner diversity 
All teachers showed very positive feedback towards the use of cooperative learning in 
catering for learner diversity in the classroom. Young students in primary school were found 
to be able to help with each other‟s learning during the cooperative learning tasks. From 
extracts 1 and 2 in part 4.3.2, teachers needed to pay attention to their own instructions in 
order to provide the right level of support to the students (Education Bureau, 2011) and the 
way of assigning in groups when they want to carry out cooperative learning (Johnson & 
Johnson, 1991). This finding may help teachers who want to implement cooperative learning 
in their classrooms yet have limited experience.   
One implication of this study is to show other schools in Hong Kong a successful 
example of using cooperative learning as a teaching strategy to cater for learner diversity 
which is a ubiquitous issue teachers need to deal with in Hong Kong classrooms. “Diversity 
is now a reality in Hong Kong generally and in many schools” (Kennedy, 2005, p208). 
Cooperative learning may be a good way to support individual students‟ learning needs 
(Education Bureau, 2011).  
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5.2.4 Students’ academic achievement  
Teachers found that students enjoyed the lessons more and the findings suggested that 
cooperative learning could support students‟ second language acquisition by giving chances 
for students to interact with each other. From extract 5 and 6 in part 4.3.3, teachers valued the 
processes which students were actively participating in the learning and using English to 
communicate ideas with their peers. Students can listen to the language that modified to their 
needs as comprehensible input and provide chances for them to produce the language which 
is understandable to others as the comprehensible output. The findings correspond with the 
previous studies (Bejarano, 1987; Long & Porter, 1985; Pica &Doughty, 1985) and this study 
further supported that cooperative learning can facilitate students‟ second language 
acquisition. Also, as extract 7 in part 4.3.3 depicts, cooperative learning can let students work 
in their ZPD (Vygotsky, 1978). It can allow students to extending their potential and work 
beyond what they can do on his or her own cognitively (McCafferty, Jacobs, & Iddings, 
2006).  
In this study, all teachers showed their willingness to switch from a teacher-centered 
classroom to a student-centered one. Students were found to be very confident to share their 
viewpoints and help with each other‟s learning which disapproved what Chan (2014) 
suggested that the learners‟ characteristics (i.e. afraid of losing face in front of peers) under 
the influence of Confucian heritage culture may discourage the use of cooperative learning in 
the Chinese classroom.  
 
5.2.5 Students’ social development  
Apart from academic achievements, teachers also identified different social skills that 
students could develop through cooperative learning. Unlike traditional classrooms, students 
in cooperative classrooms were allowed to work in teams and develop the interpersonal skills 
that will be very important to different problems arisen from the small group settings (Gillies, 
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2003b).It is important to note that social skills do not come simply by letting students to work 
in cooperative groups (Cohen,1994;Sharan, 2010), it requires teachers to teach like other 
curriculum subject.  
Extract 32 
“First of all we have to teach. We have to teach how to socialize with their group members 
and how to face like difficulties or failure and how to face like success.” 
(Interview with T6, March 2015) 
As this extract depicts, teachers needed to teach students different interpersonal skills before 
they work in different groups. “Skills must be defined, explained, and contextualized in way 
that students understand.” (Baloche,1998, p. 151). In order to maximize the effectiveness of 
the use of cooperative learning, teachers should spend time on teaching students appropriate 
interpersonal skills before implementing it in the lessons. Otherwise, students will result in 
conflicts and cannot enjoy the benefits of cooperative learning fully.  
 
5.3 Third Research Question- Factors affecting the implementation of cooperative 
learning in Hong Kong 
Among the three level of the model of professional growth proposed by Clarke and 
Hollingsworth (2002), personal domain (level 1) seemed to be highly influential to teachers‟ 
implementation of cooperative learning in their classroom in particular their belief about 
learning and language learning. One interesting finding from this study was that no pattern 
could be identified between interviewees‟ teaching experience and the factors influencing 
their use of cooperative learning.  
 
5.3.1 Level 1-Personal Domain  
i) Their beliefs about learning and language learning  
Teachers‟ beliefs about learning and language learning played a very important role in 
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influencing the use of cooperative learning regardless of teachers‟ teaching experience. From 
extracts 12 and 13, the interviewees responses clearly showed that own beliefs could be more 
influential than the school culture. If teachers held very strong beliefs towards the 
whole-class drilling and teacher-centered teaching, they would not be willing to change their 
classroom (Prawat, 1992). Hence, the successful implementation of cooperative learning in a 
classroom as a change relies heavily on the teachers (Haney, Czerniak, & Lumpe, 1996; 
Levitt, 2002,Wilhelm, 2006) 
ii) Their own experience as learners  
The interviewees were asked to reflect on their own experience as learners and it was 
found that teachers‟ own experience as learners could also encourage their implementation of 
cooperative learning. From the result in table 4.5, two interviewees who have been studied 
overseas held stronger beliefs towards the influence of their experience as learners and the 
use of cooperative learning in their classroom. In extract 21, T5 mentioned that it is a must 
for teachers to use cooperative learning in New Zealand and this allowed him to have 
“repeated exposure and deep embedding of cooperative learning pattern language” 
(Hennessey & Dionigi, 2013) long before the teacher education. The successful experience of 
cooperative learning as a learner would drive teachers to use it in their own future classroom. 
One implication of this finding is that if the government can highly encourage and promote 
the use of cooperative learning in the primary classroom, a virtuous cycle of the use of 
cooperative learning can be formed.  
 
5.3.2 Level 2- Micro Level  
As shown in the result of table 4.5, this level was found not to be as influential as the 
personal domains but still affect teachers‟ implementation of cooperative learning 
significantly. Students‟ ability was the most influential one among all the other factors in this 
level. From extract 14 and 15 in part 4.4, cooperative learning is a good way to fit students‟ 
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different abilities in the classroom (Ashman and Gillies, 2003) and it could affect how 
teachers group the students (i.e. homogenous/ heterogeneous grouping) under different 
contexts (Johnson &Johnson, 1994 & Slavin, 1995). School culture was also identified as an 
influential factor for all the interviewees and it will be carefully analyzed in the following 
part.  
i) School culture  
As described in part 3.1, the principal of this school highly encouraged the use of 
cooperative learning as one of the main concern of this academic year. The findings 
suggested that teachers would take the initiative to try adopting cooperative learning by 
taking different courses about cooperative learning, observing colleagues‟ lessons and sharing 
ideas in the co-planning meetings. Jacob (1999) suggested that the administrators of schools 
play an important role in fostering the success of the implementation of cooperative learning 
in a school or a district. In this school, the principal developed different policies and had very 
clear understanding of how to use of cooperative learning to relate with the goal of the school. 
School played a very important role in influencing the implementation of cooperative 
learning and “we cannot expect cooperative learning students to persist unless there are 
cooperatively learning teachers, principals” (Tharp, 1993, p.281). One implication of this 
finding is that the success of adopting cooperative learning in the classroom does not only lie 
on the teachers, but also the principal and the school culture.  
 
5.3.3 Level 3- Marco Level  
From the interviewees‟ response in the pre-interview questionnaire as shown in table 4.5, 
the macro level change was found to have little or no influence on teachers‟ implementation 
of cooperative learning. However, this contradicted with what the interviewees had 
mentioned as their challenges of implementing cooperative learning. 5 teachers mentioned 
that the time constraint due to tests and exam could discourage them to spend time doing 
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cooperative learning. There was a mismatch between the result of the questionnaire and their 
response about the challenges. However, the finding proved that cooperative learning 
required teachers a lot of time in planning and time constraint can be a barrier of the 
implementation of cooperative learning (Antil, Jenkins, Wayne & Vadasy,1998; Johnson & 
Johnson, 1994; Cohen, Brody &Shevin, 2004).  
 
5.4 Informing the development of in-service teachers’ professional development  
Only half of the participants agreed that the use of cooperative learning is well-promoted 
in Hong Kong. This showed that the government needs to work harder in this area. Hence, 
the understanding of in-service teacher‟s beliefs and attitudes may inform the government to 
think more about the use of cooperative learning in Hong Kong and the future development 
of in-service teacher professional development programmes, in particular to prepare teachers 
for incorporating cooperative learning as a teaching strategy in a small class teaching 
environment promoted by HKSAR government. The better understanding of in-service 
teachers‟ challenges and needs can allow the government to plan more carefully for what they 
can do to prepare pre-service teachers during their teacher education and support the 
in-service teachers through teachers‟ continuing professional development. Lesson 
observation can be a good idea for both the pre-service teachers and in-service to get better 
ideas of the successful implementation of cooperative learning. Being one of the most 
effective ways of teachers‟ professional development (Montgomery, 2002), it is “a central 
component of teacher preparation and development” (Barócsi, 2007).  
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Chapter 6 --Conclusion 
This study has explored the in-service teachers‟ beliefs and attitudes towards the use of 
cooperative learning and different factors affecting the use of cooperative learning in the local 
English classroom. The study has found that in-service teachers held positive comments 
towards the use and effectiveness of adopting cooperative learning in the class. Students were 
found to enjoy the lessons and improved both academically and socially based on teachers‟ 
observations. Such findings confirmed the advantages of the use of cooperative learning on 
students‟ learning proposed by many scholars (Johnson & Johnson, 1994; Slavin, 1995, 
Baloche, 1998). This study has also found that factors from the personal domains, such as 
teachers‟ own beliefs about learning and language learning, their experience as a learner and 
teacher education, influence the teachers‟ decision on using cooperative learning the most. As 
a successful example of promoting cooperative learning among teachers, my TP School 
clearly illustrated how a supportive environment like planning cooperative learning in 
co-planning meeting, providing training for teachers to learn could influence and encourage 
teachers to take the initiative to try and make a change in their own classroom.  
 Although various implications have been drawn from this study, there are a number of 
limitations needed to be acknowledged. First, the sample size of this study was too small. 
Since only six in-service teachers were invited to take part in the study, their result might not 
be conclusive enough to represent the beliefs and attitudes of other in-service teachers in 
Hong Kong. Furthermore, the participants were based on a single cohort of in-service 
teachers working at one primary school .The result may not reflect the in-service teachers 
who are working in the environment different from this school like government school, 
direct-subsidy schools and private schools. As the principal highly promoted the use of 
cooperative learning in my TP school, the result may be more positive than that if the study is 
carried in a school which opposed the use of cooperative learning. In addition, the factors 
affecting the teachers‟ use of cooperative learning might be different when the context of the 
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study is changed. Based on the two limitation mentioned, a further research can be done with 
a larger and more diverse sample size by inviting teachers from different schools around 
Hong Kong in order to gain more information about primary English teachers‟ beliefs and 
attitudes towards the use of cooperative learning as well as the factors affecting its 
implementation. Furthermore, in term of the benefit of using cooperative learning on students‟ 
learning, the participants as teachers could only guess what did the students gain or learn 
based on their observation and feedback from students. Since no students were invited to join 
this study, the comments given from the teachers could not be confirmed. To improve this 
study, students can be invited to participate in a further study to provide evidence on their 
perceptions towards the use of cooperative learning in their learning which can allow us to 
gain more insights on how to better implement cooperative learning considering students‟ 
needs and the challenges they face. Moreover, this study only revealed the general benefits of 
using cooperative learning in students‟ learning and hence a further study investigating the 
impacts of the use of cooperative learning on language learning can provide further insights 
on how cooperative learn helps with second language acquisition which in turn provides the 
government more supporting evidence to promote it in local primary schools. With better 
understanding about both teachers‟ and students‟ perspectives, uses and challenges of 
cooperative learning, this can help to provide the relevant support and help to both teachers 
and students and address the factors discourage teachers to implement cooperative learning 
by letting them to clear up some of their misconceptions about cooperative learning.  
 To conclude, this study filled the research gap that in-service teachers‟ beliefs and 
attitudes towards cooperative learning has not been explored before. I hope that the results of 
this study can provide new insights to education authorities, schools, teachers and other parts 
of the education sector as the introduction of a new teaching strategy in Hong Kong cannot be 
succeeded without the help of each party. The government and school in particular play very 
important roles in making a change in the existing teaching practice. At the same time, 
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teacher education also influences a lot in shaping future teachers‟ belief. Only when all the 
parties co-operate and provide a safe and supportive environment, in-service teachers who 
hold strong and positive beliefs towards the use of cooperative learning are allowed to step 
out of their comfort zone and make a change in their own classroom.  
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Appendices 
Appendix 1 Background information Sheet  
 
Dear Teachers, 
 
I am Yuet Tsz Ying, Claudia studying Bachelor of Education in Language Education 
(Primary English) at the University of Hong Kong. I will conduct a research project on 
teachers‟ beliefs and attitudes about the use of cooperative learning in local primary English 
classrooms and would like to invite you to participate. The purpose of this study is to explore 
in-service teachers‟ beliefs and attitudes about the use of cooperative learning and the factors 
which affect the implementation of cooperative learning in Hong Kong. 
 
For the purpose of my study, Cooperative Learning refers to a teaching method which 
students work together in a small heterogeneous group to help each other on their learning 
and achieve a common goal together. Each student is responsible for a role. Some examples 
of cooperative learning are think-pair-share, project, students working in learning groups and 
jigsaw, which is a cooperative learning method that each student is responsible for a part and 
they need to work together after understanding his/her own part in order to get the final 
products.  
 
Please kindly help me to fill in the background information sheet below in order to 
select the appropriate participants. All information obtained will be used for research 
purposes only. The information collected will only be used for the dissertation and will be 
destroyed after the dissertation grade has been approved. 
 
Thank you so much!  
 
Yours sincerely, 
Yuet Tsz Ying,Claudia  
Faculty of Education 
The University of Hong Kong 
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Background Information Sheet 
1. Name: Miss/Mr. /Mrs./Ms. /Dr._____________________________________ 
2. Age: 20-25 /25-30 /30-35 / 35-40 /40 or above 
3. Education Level and your major:  
口 Bachelor ___________________________________ (please specify programme and 
major) 
口Masters __________________________ (please specify programme) 
口 PGDE ___________________________ (please specify subject area) 
口 Doctor Degree ___________________________ (please specify program) 
口 Others (Please specify):__________________________________ 
4. Have you ever tried implementing Cooperative Learning in your lessons? (Please see 
definition on previous page) 
Yes/ No 
5. Have you ever studied overseas?  Yes/No  
6. If yes, please specify the level of education that you have received (e.g. 
P2-S3):______________________________________________________ 
7. Classes that you are teaching: P1/P2/P3/P4/P5/P6 
8. Years of Teaching Experience: ______________ 
9. Have you ever taught in other schools? Yes/ No 
If yes, please specify how many schools that you taught in before and how long have you 
worked there.   e.g. 2 schools (4 years, 2 years).  
__________________________________________ 
10. Are you willing to be interviewed about your feelings about cooperative learning? 
Yes/No 
Thank you so much! 
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Appendix 2 Pre-interview questionnaire  
Do the following factors influence your use of cooperative learning in your English lessons?  
 A lot Quite a lot Little bit  Not at all 
1. The school culture        
2. Parents      
3. Your beliefs about learning and language 
learning 
    
4. Your own experience as a learner     
5. TSA Test/Exam     
6. English Language Curriculum Guide 
(Primary 1-6) 
    
7. Class environment (e.g. seating)     
8. Your scheme of work     
9. Students‟ ability       
10. Class Size        
11. Professional Development Support 
e.g EDB workshops  
    
12. Age of students     
13. Textbooks     
14. School Policy e.g. From Principal/Panel 
Head 
    
15. What you were taught In your teacher 
education program (e.g. BEd, PGDE) 
    
16. Classroom management issues     
17. Confidence as a teacher      
18. Others (Please specify): 
_______________________________ 
   _______________________________ 
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Appendix 3 Sample Questions of the interview  
Sample questions 
Questions focusing on the first research question- Do in-service teachers use cooperative 
learning in their lessons?  
1. Have you ever tried to allow students to form small groups in which they are responsible 
for their own learning and the learning of all group members? 
2. How often do you use cooperative learning? 
3. Which grades have you tried to implement cooperative learning? Do you think the 
effectiveness of cooperative learning is age-related?  
4. How do you use cooperative learning in your classroom?  
5. How do you arrange students in different groups?  
6. How do you teach children to take on various roles?  
7. How do you usually design your lesson when you want to incorporate cooperative 
learning?  
8. What kind of tasks will students enjoy the benefits of cooperative learning the most?  
Questions focusing on the second research question- Do in-service teachers think 
cooperative learning help students learn more effectively?  
9. Do you think adopting cooperative learning is worthwhile? Why/ Why not? 
10. Do you think cooperative learning is a good way to cater for learner diversity? Why/ Why 
not? 
11. How do you think the use of cooperative learning helps the learners?  
12. What are the advantages or disadvantages that cooperative learning brings during its 
implementation in the primary English classrooms? 
13. Do you think the advantages outweigh the disadvantages? Why? 
14. Which form of cooperative learning do you find is the most useful or effective one in 
primary classroom? (STAD/TGT/JIG/LT/GI)  
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15. Which skills do you think cooperative learning help a lot in students‟ learning?  
(reading/writing/speaking/listening) How does cooperative learning help acquiring these 
skills?  
16. Do you think students‟ social and interpersonal skills are enhanced through cooperative 
learning? 
17. How can we prove that cooperative learning help students‟ academic achievement?  
18. How do you think cooperative learning helps with second language acquisition?  
19. Johnson & Johnson proposed five basic elements of cooperative learning including 
1.positive interdependence  2. face-to-face interactions  3.individual accountability 
4.social skills  5. group processing  
Do you think these elements help students to learn more effectively and which factor 
contributes the most?  
Question focusing on the third question-What are the factors affecting the 
implementation of cooperative learning in Hong Kong? 
20. Are there any challenges that you have faced when you tried to adopt cooperative 
learning in your class? If yes, please describe what they were and how you solved them? 
21. Do you think cooperative learning is well-promoted in Hong Kong? Please elaborate.  
22. What are the main factors that encourage/ discourage you to adopt cooperative learning in 
your classroom?  
23. Does your school encourage the use of cooperative learning? How?  
24. Does your teacher training encourage the use of cooperative learning? How? 
25. Does the kids‟ reaction encourage the use of cooperative learning? Why?  
26. How do you regard your role in the classroom? (teacher‟s role) Do you think it influences 
your beliefs towards cooperative learning?  
27. Do you think more support and training is needed before you can implement cooperative 
learning effectively? Why/Why not?  
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If yes, what kind of support do you think can help the most?  
28.  Do you think your own beliefs and attitudes affects your implementation of cooperative 
learning the most among all the factors? Why/ Why not? 
29.  Does the Hong Kong primary English curriculum provide enough room for adopting 
cooperative learning in class? How?  
30.  Do you think student-centered environment promoted by cooperative learning pose a 
problem on the locus of control of the lesson? Does this discourage you from 
implementing cooperative learning? Why? 
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Appendix 4 Consent Letter to the Principal  
 
THE UNIVERSITY OF HONG KONG 
Faculty of Education 
5th January, 2015 
Dear Mr. _____., 
 
Teachers’ belief and attitudes about the use of cooperative learning in local primary 
English classrooms 
 
As part of my B.Ed. degree I am required to conduct a small-scale study of teachers’ 
belief and attitude towards the use of cooperative learning. This will involve that an 
in-depth interview with six in-service teachers. Each interview will last for around 
30-45 minutes and all of them will be recorded with the audiotape. 
 
According to the University’s policy on the ethical conduct of research, I am writing 
to ask your consent for these procedures. 
 
I will make sure that the information teachers provide to me will be treated with 
the utmost confidentiality and anonymity. Teachers’ participation is voluntary. They 
have the right not to be included in my analysis, and if I find out that a teacher does not 
wish to be included, I will act according to that wish and not include the teacher. They 
can also choose to withdraw from the study at any time without negative consequences. 
The participants have the right to review and erase their tape of the audiotape of the 
interview. The information collected will only be used for the dissertation and will be 
destroyed or returned to the school after the dissertation grade has been approved. The 
data collected will be stored in my own computer drive with password protection and 
will only be shared with my supervisor, Miss Suzi Nicholson.  
 
If you agree to these procedures, please sign one copy of this letter and return it to 
me. If concerns arise about this aspect of my work, please feel free to contact me 
(mobile tel: 60379497), or Ms Suzi Nicholson (tel. 2859 2406). If you have questions 
about your rights as a research participant, please contact the Human Research Ethics 
Committee for Non-Clinical Faculties, HKU (tel.2241-5267). 
 
Yours sincerely, 
Yuet Tsz Ying,Claudia  
Bachelor of Education in Language Education (Primary English) 
Faculty of Education 
The University of Hong Kong 
I agree to the procedures set out above to facilitate Yuet Tsz Ying, Claudia to conduct the 
research project in my school.  
 
Endorsed by:       Date: 
 
Mr. _______________ 
Principal 
Ling Liang Church Sau Tak Primary School 
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Appendix 5 Consent Letter to the participants  
THE UNIVERSITY OF HONG KONG 
Faculty of Education 
[date] 
 
Teachers‟ beliefs and attitudes about the use of cooperative learning in local primary English 
classrooms 
Dear Sir/Madam, 
 
I am Yuet Tsz Ying, Claudia studying Bachelor of Education in Language Education 
(Primary English) at the University of Hong Kong. I will conduct a research project on 
teachers‟ beliefs and attitudes about the use of cooperative learning in local primary English 
classrooms and would like to invite you to participate. The purpose of this study is to explore 
both in-service and pre-service teachers‟ beliefs and attitudes about the use of cooperative 
learning and the factors which affect the implementation of cooperative learning in Hong 
Kong.  
 
This will involve an in-depth interview with six pre-service teachers and six in-service 
teachers. Each interview will last around 30-45 minutes at the University of Hong Kong or 
Ling Liang Church Sau Tak Primary School and it will be audio-recorded using my personal 
mobile phone. Please complete the reply slip below to indicate whether you are willing to 
participate in this research. All information obtained will be used for research purposes only. 
Participants will not be identified by name in any report of the completed study. Participation 
is entirely voluntary. You have the right not to be included in my analysis and can also choose 
to withdraw from the study at any time without negative consequences. You have the right to 
review and erase your tape of the audiotape of the interview. The information collected will 
only be used for the dissertation and will be destroyed after the dissertation grade has been 
approved. The data collected will be stored in my own laptop computer drive with password 
protection and will only be shared with my supervisor, Miss Suzi Nicholson. If you have any 
questions about the research, please feel free to contact me (mobile tel: 60379497). If you 
want to know more about the rights as a research participant, please contact the Human 
Research Ethics Committee for Non-Clinical Faculties, the University of Hong Kong 
(2241-5267). 
  
If you understand the contents described above and agree to participate in this research, 
please sign below. Your help is very much appreciated. 
 
Yours sincerely, 
Yuet Tsz Ying,Claudia  
Faculty of Education 
The University of Hong Kong 
----------------------------------------------------------------------------------------------------------------
Reply Slip 
Name of Participant:           
I  ** will / will not participate in the research. 
I ** agree / do not agree to the audio-recording during the procedure.  
I ** wish / do not wish to be identified.  
(** Please delete as appropriate.)                    Signature:     __ 
Date:       
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Appendix 6 Factors including in the three domains in the model of professional growth 
proposed by Clarke and Hollingsworth (2002) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Level 1: Personal Domain  
-Teachers‟ beliefs about learning and language learning 
-Teachers‟ own experience as a learner 
-Teachers‟ scheme of work 
-What the teachers were taught In your teacher education program  
-Confidence as a teacher  
Level 2: Micro -Change Environment 
-The school culture 
-Parents  
-Students‟ abilities  
- Class size   
- Class environment  
- Textbooks 
-Age of students  
-School Policy 
- Classroom management issues 
Level 3: Marco -Change Environment 
-TSA Test/Exam 
-English Language Curriculum Guide (Primary 1-6) 
-Professional Development Support 
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Appendix 7- Interview Transcript: T1 
Key: 
I:Interviewer  T1: Teacher 1  
I: Good morning. I am Claudia from University of Hong Kong and I am conducting a research 
project on teachers believes and attitude about the use of cooperative learning in the local 
primary classroom. So, First of all I would like to get your consent for me to audio record of 
this interview. 
T1: Sure. 
I: Ok, first of all have you even tried to allow your students to form small groups that they need 
to be responsible for their learning and also for the learning of other group mates? 
T1: Yes, sure. Sometimes. Because of the curriculum, sometimes I can‟t do activities in the 
English lessons like we are having dictation we can‟t do that. But sometimes we would use this 
kind of activities and cooperative learning in English lesson. 
I: Ok, How often do you use cooperative learning? 
T1: When I am talking about percentage, maybe 60% or 70%. 
I: Ok, which grade have you even tried to implement cooperative learning? 
T1: In fact, I taught P.1 last year and this year I am teaching P.2 and P.5 .So I tried cooperative 
learning in all these grades. 
I: Do you think the effectiveness of cooperative learning is age related? 
T1: ummm…. Effectiveness…I think so. In some extent because like for P.1 they are very 
young and sometimes they need to learn to operate with the others. But for like higher grade 
students like P.5 they can do it very easily. So, yes in some extent. 
I: Ok, so that means the higher form students may do it better. 
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T1: I can say that the higher form students they might be more…It would be easier  for them 
to do it. I don‟t need to do lots of like briefing to them or explanations or demonstration. They 
can do it and pick it up very easy. 
I: But if the P.1 student understand how to cooperative learning work, actually they can learn. 
T1: Yes, they can learn. If we set a routine and they get used to it. It will be fine. 
I: Ok, so how do you usually use cooperative learning in your classroom like which form? 
T1: Most of the time, I mean I would use pair work. Yea, because it is more easy to handle and 
they don‟t …. It would have less classroom management problem because they just sit next to 
each other and then they can talk. And sometimes I would use group work as well. So, It 
depends on the nature of the activities or the theme of the lesson. 
I: Ok, so what kind of the task do you think the students enjoy the cooperative learning the 
most? 
T1: I think they enjoy creating something new. Like, once I asked them to create a leaflet. I ask 
them to go home and find some materials about other countries and take some travelling 
information. And then they take the leaflet and make the information together. So, I think they 
enjoy working together and to create something fun and interesting . 
I: Ok, so do you thinking adopting cooperative learning is worthwhile? 
T1: Yeah, I think so. Because I would be very boring if the teacher who are the one to talk on 
the lesson. And if they work with each other, they have a responsibility to learn and they owned 
their learning. So, I think it‟s very important. 
I: Do you think cooperative learning is the way to cater the learning diversity? 
T1: Yeah, usually I would use cooperative learning to cater for their diversity. So, sometimes I 
would put the stronger students together in one group and weaker one in a group. So, I can help 
them when they are having discussion or pair work especially for those weak one. 
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I: Ok, so do you think it‟s better to work like, with a stronger student work together while the 
weak students work together, or its better for a strong student pair with a weak one? 
T1: ummmm..I think it depends. Sometimes like When I am doing reading activities like I 
reading, So I would have ability grouping, so strong student will go together and then the weak 
students will go together and then they read the book that suits them. So, it‟s easier to cater for 
their diversity,but sometimes we are having activities like creating something new, and then, so 
I will put them together like a mixed grouping . So, they can help each other, because the weak 
student ma not able to do their task so the strong one can help. 
I: So, it depends on the nature of the task. What do you think of the advantages of using 
cooperative learning in the classroom? 
T1: So, it is more interesting and then usually if we having cooperative learning it involved 
some actions, so it can make students more attentive in the lesson and because they can talk and 
use English while they are doing the task. So, they have more chance to use the language and its 
more easier for teachers to cater for the diversity. 
I: How about the disadvantages? 
T1: The disadvantage is the teachers need to set a routine. So, like the student need to get used 
to the practice. So, it takes quite a long time for them to get used to it. and for the preparation 
teachers need quite a long time to prepare the materials and the lesson plan everything. 
Sometimes if the students are not that disciplined, it would make some classroom management 
problems. 
I: So, as an English teacher, do you found, how do you found cooperative learning helps with 
the students‟ second language acquisition like learning English as a second language? 
T1: Yea, I think some schools I mean because I worked in other school before so in fact the 
culture means a lot to school. So, if the school focus on like “paper and pen” , like paper work. 
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If like teachers focus on teaching grammar, so students will not be able to have a lot of chances 
to use English on an authentic way. So, if we use cooperative learning, students can use in an 
authentic way. And they really use English to communicate with each other and then they work 
with each other. So, it is it has the purpose to use English. I think it‟s better than just 
memorizing it. 
I: So, cooperative learning gives a purpose with the students. Ok, so do you found the student 
like cooperative learning helps in the four language skills, reading writing speaking and 
listening, which skills do you think it is most useful? 
T1: I think it helps in these four skill in fact, but if you are talking about the most one, I think 
it‟s the speaking one, because when they are doing cooperative learning, they need to listen and 
speak to each other. So, it makes their learning active and then they can use English and speak 
in English. So, I think it is speaking and listening, but also help in reading and writing like 
when we are doing guider reading .So they can read together and they learn how to read from 
each other . 
I: So rather than the academic performance, Do you think the students can learn other skills 
though cooperative learning like social or interpersonal skills? 
T1: Yes, sure, like cooperating skill like problem solving. So, usually when I am doing a 
cooperative learning, I would give them a task. So, it seems like a problem to them. So, they 
need to cooperate and they need to solve the problem. So, I think it helps. And also critical 
thinking because when they work with each other and then they got lots of ideas with each 
others. So they need to think whether the ideas is good or not or whether they need to use it. 
Sometimes they may think the idea is good and they may face some difficulties when they are 
using that idea, so they will change the way and to train their critical thinking skills. 
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I: Ok, so I would like to know how do you usually teach the students like to take different roles? 
Like sometimes they might need to be the group leader, or they might be the one to write the 
work. 
T1: Yes, as I said that we need to set a routine. So like for example if it is in the lesson, four 
students will be in a group .So, they all know their students‟ number, so for example Mary is 
student number one and peter is students number two. So, we would put the role on the board to 
show that the student is going to be the supervisor. They need to know the role before the 
activities. Yes, so for the senior students, P.4 P.5 P.6, you can change to role from time to time, 
you just need to shift the role on the board. So, after they know their roles, and if the roles is 
changed they can take a new role and then they can do it. 
I: Ok, that‟s good. So, I would like to know are there any challenges that you have faced when 
you try to implement cooperative learning in your class? 
T1: I think it‟s the time. Because you know, we got lots of exercise to mark, and we got lots to 
teach in the syllabus. So, I can say that usually won‟t be able to have too much time to prepare 
on the materials because usually its quite time consuming to design the lesson and get ready for 
the material and so it‟s one of the difficulties. And another difficulties, what I said it‟s the 
curriculum , because we don‟t want the students to miss anything in the curriculum. We want 
them to learn more. So, usually the timetable the time is quite tight. So, we might not be able to 
have that time to do cooperative learning in the lesson like activities or pair work. So, 
especially the period before the exam, we rush a little bit. So, we don‟t have much time to do 
this kind of activities.  
I: Ok, so do you think cooperative learning is well-promoted in school in Hong Kong? 
T1: Yes, I think so. (hesitating) I think it depends. I have teach in two school before, they don‟t 
have much culture about cooperative learning, so I think Its depends the culture of the school 
but in this school, maybe it‟s because it‟s a primary school and also the students are quite 
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different you know , and we got some very strong one ,and we got some very weak one .So ,the 
main purpose of the school is cater for diversity . So, cooperative learning is one of our major 
concerns. And also our principal wants us to focus on this kind of learning to corporate, this 
kind of thing to help student to cater for learning diversity, so he suggested us to go outside to 
have some workshop so I think it‟s quite important to promote it in our school. 
I: So, this school encourages you to use cooperative learning? 
T1: Yes 
I: So, do you think the school culture affect you a lot? 
T1: Yes, it affect a lot and of course teachers are very important, if teacher like to use this kind 
of way to teach English, so the teacher will be using this way to teach English in the English 
lesson, But if the teacher focus too much on grammar teaching, it‟s not that good and teacher 
might not be have that kind of chance to practice cooperative learning. 
I: So, based on the pre-interview questionnaire, I would like to know how your belief about 
learning and language learning affect your use in cooperative learning? 
T1: Because while I am having my degree in the university, I was taught that, language is a 
kind of knowledge that we need to use if we need to acquire it. So, it‟s not about drilling 
memorizing or about dictation. It‟s about usage. So, the way to help students to learn and 
increase their chances to use that language is to have more activities, so that the teacher will 
only be the facilitator and the students will be the main character in the English lesson. So that 
they can have more chances to use the language but not just listen to the teacher and take 
notes.  
I: Yes but do you find that if you shift the locus, the students have more control in the 
classroom, do you think it poses a problem or actually encourage the students to learn?  
T1: it depends so first of all at the beginning of the academic year, I will observe their 
behavior to see that whether they can work well with each other. I will try bit by bit. So first 
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of all, I will try pair work and if they are well-behaved, then I will try group work. If they are 
quite good at that, then I will try to ask them to walk around the classroom and find a partner. 
So if the students behave well and then they are good, they can have more chances to work 
with each other and then they have more freedom to choose their partners. So I think routine 
is very important and the discipline is very important. So before we use this kind of practice, 
we need to make sure students are well-behaved and under control.   
C:If you find the students lose control and did not listen to you, will it discourage you form 
using cooperative learning ? 
W: Yes you can say so. But I will find another way to help them to improve their behavior 
instead of just not using this kind of learning.  
C: Do you think the Hong Kong curriculum encourage the use of cooperative learning?  
W: I think so because it suggested that we can use cooperative learning and it also talks about 
different skills that students need to learn in different stage. But usually teachers wont have 
that much time to read the whole thing. So I don‟t think teachers in Hong Kong read the 
curriculum guide. The whole book. Yea maybe they go through it a little bit when they are 
learning how to teach in the university. Once they graduated, they are too busy to read the 
whole thing again and again.  
C: Is the influence of the curriculum guide less than the school culture? 
W: Yes, I think it depends… Like in our school, the panel head will introduce some very 
important element in the curriculum guide so the teacher will be able to know what is it about. 
In other schools, they might not have this kind of practice. They might not be able to know 
what is happening and what is being told in the Curriculum Guide.  
C: How about the classroom environment like the seating arrangement?  
Wu: Yes, very important. In our school, students are sit in different groups and then the 
seating is quite flexible. They also have our learning square which students can come out and 
sit together in a small group, on the floor using the stools. So students will have different 
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kinds of setting. That means teachers can use different kind of grouping in the English lesson.  
I: How about the class size?  
T1: Yes, of course. When we are talking about catering for learner diversity, if the class size is 
too big, it may be more difficult to cater for learner diversity but if we are doing cooperative 
learning, it is also be able to apply in a big class size. What we need to do is set up a routine 
for them, so that all of them can follow the rules and they need to be well-behaved. All of 
them know what they are going to do in the lesson. I think it‟s okay even the class size is 
really big but of course it may bring some kind of effect when we are doing cooperative 
learning.  
I: How about the support and training from the govt.  
T1: YES, I think the training is needed and also practice is important.  
I: They need to try before they can use it successfully 
T1: Yes i think so. Only training is not enough, they need to be trained and at the same time 
they use it. I think it‟s like a cycle. They needed to train-> learn -> practice. They found they 
got some difficulties/ challenges, they go back and train and learn again and practice again. 
It‟s how we improve our teaching. 
I: Does the government provide any workshops? 
T1: yes I think so. Usually when we are talking about cater for learner diversity, they talked 
about cooperative learning. I think it‟s related to each other. I think yes the government 
provides some workshops.  
I: Dis your teacher training promote the use of cooperative learning? 
T1: Yes, I was taught to use different kinds of teaching. This is one of the most important 
kinds of ways to teach  
C: How about the students‟ reactions? 
T1: yes I think so. If the class is really passive, they are all very bad-behaved, I think it is 
more difficult for me to do more. Of course I will still do it but if they are well-behaved and 
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love the activity, of course it encourages me to do more in the English lesson.  
I: Which factors do you think influence the teachers the most?  
T1: I think it is the belief about learning and language learning. Because some teacher believe 
that drilling is very important and if they focus too much on grammar and vocabulary drilling, 
they won‟t be happy to use this kind of teaching, It is quite difficult for the English Panel, 
when you are promoting cooperative learning, the teachers are not willing to use it so that‟s 
quite difficult for the school to build up a culture of cooperative learning. Some teachers 
won‟t like it because it poses a kind of danger in the lesson. It is because students might be 
uncontrollable and messy. The teacher also needs to use more time to pair up the students.  
Even if the school promotes CL, they won‟t use it if they have strong beliefs that drilling 
works the best.  
I: Which one discourages the most? 
T1: Exam/TSA. To be honest, I can say that usually teachers need to have a few lessons to 
have revision. As time is tight, teachers will focus more on drilling, revising things when 
exam is coming. In this situation, teachers might not be able to do much on CL.  
I: In general, do you encourage the use of CL? 
T1: Yes of course.  
I: Is it difficult to promote cooperative learning in a school? 
T1: Yes, take our school as an example, the principal and panel promoted CL but some 
teachers are not willing to use it. But they still need to use it when they are having the 
co-planning meeting, they plan the lesson together. If we are asking them to do it on their 
own every lesson, it is more difficult to promote.  
T1: Most teachers favor the use of CL because it gives teachers a sense of success. If students 
like the class, teachers will be more encouraged and willing to use CL.  
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Appendix 8- Interview Transcript: T2 
Key: 
I:Interviewer  T2: Teacher 2  
I: Good morning. Today I am going to interview you about your beliefs and your attitude 
towards the use of cooperative learning in the local primary English classroom. So, before we 
start the interview, I would like to get your permission to audio record this interview. 
T2: Ok 
I: Ok. Have you ever tried to allow your students to form small group that they are going to 
be responsible for their own learning and the learning of the other members? 
T2: Yes I always do it.  
I: How often do you usually use cooperative learning?  
T2: I try to do it as much as possible. So I think for lower form, probably at least twice a 
week. It depends on the topic. Sometimes I think some topics I want to do revision with them. 
And I think cooperative learning is another way to review the material so I try to provide 
them that kind of group work, twice a week. For higher form students, we can do more.  
I: Which form is you teaching currently?  
T2: P.1 this year.  
I: Do you think the effectiveness of cooperative learning is age related like maybe one class 
may do better with cooperative learning? 
T2: Yes I think so. For lower form students, you need to spend more time in the beginning to 
explain especially in the beginning of the term. But for older students (P.3 and P.6), actually 
they tried lots of group work before so we do not need to spend lots of time to explain the 
activity. But I think even we spend more time to explain the activities, the lower form 
students can also be benefited from cooperative learning.  
I: How do you usually use CL in your classroom? 
T2:I think pair work and group work. For group work, I will give them a letter actually like a 
number head, I will tell, before we start the activity, I will tell that what member 1 are going 
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to do or sometimes I want to make things easier I will ask each group number 1 to do certain 
question, student 2 will do another question, it is the easiest way to allocate their work. For 
some activities like games, the rules may be various but I tried to let the class adopt a certain 
activity we always get used to.  
I: How do you usually arrange students in groups? 
T2: I didn‟t form the group myself because I am not the class teacher. The class teacher and I 
talk about how the grouping. If I found there are so problems, the ability is too diverse, I 
talked to the class teacher to see how can the arrangement be better but for the PLPR lesson 
we put students in groups according to their ability but in the classroom we tried to put them 
in mixed ability.  
I: Mix ability or homogenous gropups? 
T2: I think it depends on the task because the activity in the classroom and in the Net 
classroom is different. Usually we do guided reading with the NET so we need to form 
students in homogenous group because we will read the same book in that group. If we put 
the students in mixed ability, we cannot read the same book. But in the classroom, I can 
assign different roles in a group so mixed ability groups can help each other.  
I: How do you teach students to take various roles?  
T2: For lower form ss, even you tell them you are going to do the reporter, they don‟t know 
what to do, we need demonstration and we tried to make them feel relaxed to do it. Probably I 
will form the group by myself first, I am one of the members, I invite three students come out 
to do the whole thing first. I will show them how they need to work together and how they 
can produce the product at the end. Demonstration is very important.  
I: After demonstration, lower form students know what they need to do? 
T2: At least we have a picture. They won‟t just sit there and do something else. They need to 
know what their final product is. Even they don‟t know how to implement their work, they 
may have some problems, they know their target and they need to finish the final product. 
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You need to let them know what is the product by the end of the task so that things can go 
smoothly.  
I: How do you usually design your lesson? 
T2: you need to think of the steps carefully. You need to design the flow especially for lower 
form student. You need to cut the activity in small steps. Maybe for one writing task, you try 
to put it in 4 small parts. You can‟t just let them work alone for 10 minutes. Maybe 2 minutes, 
you need to stop them for a while and give them some feedback. And then 2 minutes go on so 
lower form student, because they don‟t have a concept of time, 1 minute and 10 minute are 
the same to them, so you try to cut the activity into smaller part.  
I: Overall do you think cooperative is beneficial for our students to learn more effectively? 
T2: Yes I think so. It helps them to be more involving in class, more participating.  
I: Is it worthwhile to implement cooperative learning? 
T2: I think at least teachers should not avoid doing CL. I think nowadays cooperative 
learning, we have enough resources, I think any teachers have such experience, I think 
everyone should try it.  
I: Is it a good way to cater for learner diversity? 
T2: it does sometimes. But it‟s very important for teachers to design the role of each student. 
Because you don‟t want weak students do something not related to learning. We can easily 
assign a role to everyone. But if you are weak, you cannot write, read, we can only assign you 
to be a time keeper. But actually if you assign a student to be a timekeeper all the time, they 
won‟t learn. You need to modify the task difficulties. I think during the process, they found 
that group work is fun. Besides playing, I want them to gain some successful experience, at 
least if a weak student can‟t write five sentence. At least he/she can write one with the help of 
the other stronger students.  
I: Can it help weak students to build a sense of achievement? 
T2: Yes, I think so. If you have whole-class teaching, it‟s really hard for teachers to help the 
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weakest one. Even you let them do classwork, you just have few minutes. How can you make 
sure those weak students understand? And I always think that there is chemistry between the 
children. The strong students have their way and method to let their classmates to understand 
what to do but teachers just have to accept that they have noise when you are doing activity. I 
think if they are on task, it is okay for them to talk. I even let them walk around sometimes. 
But you need to make sure they are all on task.  
I: What are the advantages of using cooperative learning? 
T2: Participation. They can‟t daydream during activity.  
I: How about the disadvantages?  
T2: Time consuming for teachers to prepare for materials. We need to think about the plan. 
Sometimes if you want to do group work, you need to tailor made materials for a particular 
activity. If we have more time and colleagues have more ideas during co-planning then it‟s 
easier for us to make more activities.  
I: If there are enough time and help from colleagues, do the advantages outweigh the 
disadvantages?  
T2: Yes 
I: Which skill do you think cooperative learning help the students, the four skills I mean of 
English like reading, writing, speaking and listening the most? And how does cooperative 
learning help to enquire the skills? 
T2: Reading and writing. I won‟t say speaking coz every time when we practise speaking, it‟s 
like pair work already. I don‟t have man activities of speaking. For reading and writing, 
students usually find these two parts hard and reading can be very boring if you do it in 
whole-class teaching. I always design some activities about reading. For writing, I think group 
writing is a good pre-writing task for them. 
I: How can you incorporate CL into teaching reading?   
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T2: I will first read with them or play E-books. I try to put the reading material on the PPT 
and give them some comprehension questions. The students need to work together in a group. 
During process, they have to discuss the question together. If some of them do not understand 
the passage, they learn from each other during the discussion. After they finish the reading 
questions, I try to assess them by doing MC. During the reading comprehension, I suppose 
everyone is involving. I ask them to be responsible to mark down the answer for different 
questions, everybody can tell the answer. At the end of this task, everyone should understand 
that 10 questions their answer. After this task, we assess them but this time we are not 
allowed to talk to each other. I will give them some letter cards so one student will be 
responsible for one answer. I put the questions like MC, for the second stage, we cannot talk, 
we cannot discuss so I show the question and then I will ask students to raise their card for 
the correct answer.  
I: Students will find this form of learning more interesting rather than the traditional way. 
How about writing?  
T2: we can do it in many ways. I will provide them the same topic. Sometimes I put them in 
picture description but that is hard.  It is more suitable for higher form students. I give them 
a few minutes to discuss and then everyone will be responsible for one picture. You can do in 
this way. For lower form students, they are just making sentences. You can do error detection. 
You can give them ten sentences and they take turns to mark one sentence. There are many 
activities like that.  However for weak students, if they can copy, it‟s good enough already. 
If some weak students, we cannot even finish writing a complete sentence so how can you 
help them. Of course when you are doing group work, you won‟t stop the students to help 
each other. When you see other students are helping the weak one, you just let them help and 
you won‟t stop them.  
I: Can cooperative learning help to develop some skills other than academic one? 
T2: Yea, because you are forcing them to talk to each other and I think for English learning, it 
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also provides them a chance to use the language. I think many English teachers will set a rule 
at the beginning of the term and said ok no Chinese in English lesson. But if you don‟t allow 
them to talk in the class, of course they won‟t speak Chinese but they also won‟t speak in 
English. If you give them more opportunities to discuss, the can make more use of the 
language. Even the shy students who do not raise their hands to answer questions during 
whole-class teaching, if you let them to do group activity, they can talk to each other. I think 
they can always learn from each other. They will always respect each other‟s ideas. They 
always give me surprise during their group work.   
I: How do you think cooperative learning help with second language acquisition specially? 
T2: As I said before, you need to give them opportunity to use the language. I can‟t see we 
can provide them lots of chances if we always do whole-class teaching.  
I: Are there any effects on students‟ self-esteem and motivation to learn? 
T2: Yes of course. I think CL can help them a lot. They have more fun. Some students are not 
motivated to learn because they come from different background. Some student coming from 
mainland, their parent told me their child didn‟t learn English in kindergarten, so when you 
do whole-class teaching, some young students may tell you “I don‟t know English 
(Cantonese).” It‟s quite frustrating when you do story or whole class teaching with them and 
they tell you they don‟t know English. So why don‟t you let them try to work with their 
classmates. At least they found English lessons to be fun. This is the first step to motivate 
them to learn.  
I: Are there any challenges? 
T2: Yes, of course the time, you need to design the activity, Classroom management is also 
another challenge. When you start cooperative learning with a new group of students, you 
won‟t expect you can do a lot in the first few time. You will some easy task with them to get 
used to your rules and routines. I refer to do group work in a double lesson coz you have to 
allow them to think. Time is the most important thing.  
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I: Do you think cooperative learning is well-promoted in Hong Kong?  
T2: From my point of view, it is. I attended lots of workshops from EDB or school 
observation. In these few years, I attended many times. I think some schools can demonstrate 
very well.  
I: Are many schools in HK trying to promote cooperative learning in their classrooms?  
T2: at least my friends, they are also working as a teacher. From their feedback, some schools 
force them to do it. It is a compulsory and they must do it.  
I: Does the School policy have great influence on whether you will use it or not? 
T2: If the school encourages me to use, it will influence me. Sometimes we will share ideas 
in this school. When we see some classes have a good routine in a certain kind of group work, 
we will also use the same ideas. 
I: Is having a routine very important?  
T2: If you see our classrooms, all the classrooms have some group cards which were 
promoted by the school a few years ago. Every class we have the group setting. For lower 
form students, they are sitting in small groups. For higher form students, they are sitting in 
rows but actually the class teachers put them in different groups already.  
I: For lower form students, can the classroom setting (pairs, groups, learning square) 
encourage you to use cooperative learning more often?  
T2: yes I think so. If the classroom is designed in a certain way, you will make good use of it. 
But I think the learning zone if for the whole-class teaching, in one lesson, I will choose one 
way to teach only. If I ask students to come to the learning zone, I won‟t ask them to do the 
group work.  
I: How about your teachers‟ training encourages you to use cooperative learning?  
T2: Not much. The instructor explained in theories. We didn‟t do much in practical. Even 
when I was a student teacher, we need to do the teaching in the school. My instructor just told 
me you can try to use cooperative learning, but it‟s not a must. I didn‟t use cooperative 
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learning even when they come to observe my lesson. I think that if you know the theory, you 
still need a lot of time to practise. Even from my experience, when I first start to teach, I feel 
very nervous when I use cooperative learning. I always think that it takes lots of time to do 
the preparation and I have to explain to the students but then when you tried many times later, 
the teaching is more effective. Go back to the years when I was a student teacher, I won‟t try 
and couldn‟t control the discipline already. How can I ask them to leave their seat and do 
cooperative learning. I won‟t do it.  
I: Does the kid‟s reaction encourage the use of cooperative learning? 
T2: Yes of course. If you found a certain class of students, they like certain kinds of activity, 
you will use the same routine for the next topic. Some class they are more likely to work 
effectively on number heads or some groups they are more effective in other kind of routine, 
then you will use the same kind of activity for them.  
I: How about your own belief about learning and language learning? 
T2: Now I am more confident in classroom management, I won‟t see discipline is a big 
problem in my class. I am more willing to use cooperative learning in my lesson. Going back 
to my own belief about learning and language learning, I always think that students‟ attention 
is not that long. You want to tell them lots of things but they cannot digest so many things so 
whole-class teaching is necessary but we cannot only use this teaching method. I think for 
young children, they have to learn from doing, you need to give them activity to do and they 
like linking with each other. For teachers, you need to suit their learning style. Young children 
cannot sit quietly all the time in the classroom, they like playing, they like talking to their 
friends, why not you use their style to put it in their learning. For young children, they always 
like playing, for teachers, you want the class more interesting, you try to make the class like 
playing games with them. They can be happier in the classroom. Today we have three things 
to do. One of them always is the game. You just try to put the activity in a game.  
I:  Do you think more support or training is needed from government?  
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Yes it would be very helpful if we can have more resources. The most direct way is we can 
have more class observations. If it is provided by EDB or some schools they invite us to go to 
their school, that teacher must be very experienced in Cooperative learning. It‟s different 
from reading theories. Sometimes how the teachers manage the pace, the atmosphere. The 
same instruction if you convey in different ways, how you can make the students understand 
your expectation. It‟s easy for teachers to learn from observing other teachers. More lesson 
observation will be useful for teachers.  
I: How about the English language curriculum? 
T2: it can be very flexible but it‟s a challenge for teacher how we can be creative enough to 
design the activity, I don‟t think the curriculum is very strict. It depends on the teachers.  
I: How about the classroom management problem? 
T2: It can‟t discourage me to use CL. You have to tell the students clearly what‟s your 
expectation. I would say in this way, in CL, sometimes it‟s a kind of reward of their 
performance. If they cooperative enough, I may provide them with another game. Especially 
with the class of having discipline problem. They have discipline problem because they feel 
very bored. It‟s very hard to ask them to sit quietly and listen to you. But when you say „okay, 
let‟s play a game together.‟ Because they can have fun, they are more willing to listen to you.  
I: How can cooperative learning help you with your teaching like handling discipline 
problem? 
T2: yes. I think in the first two years of my teaching, I scolded the students but now I won‟t 
do it I try to tell them I am waiting for you to play a game together so they know there‟s a 
game. It‟s better for them. They will find more bored as I really try to wait for them. If you 
can use cooperative learning effectively, it actually helps you to manage the class discipline. 
If you can keep the students always on task, actually they have no time to play.  
I: Which factors do you affect generally as a teacher the most? 
T2: Number 3. Unless the school asks you to do, it‟s a must to do cooperative learning, 
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otherwise it‟s quite depends on the teachers. If the teachers don‟t find CL as effective and 
useful, no matter how the school promote it, they won‟t use it. But for our school, I think 
sometimes when the principal is having class observation, he expects you to have cooperative 
learning elements in the class. In this school, cooperative learning is highly promoted in this 
school. For core subjects, cooperative learning is highly promoted. At least every teacher tries 
to use cooperative learning, but the frequency depends on the level of the students. As we 
have co-planning meeting every two weeks, the teachers discuss one to two activities for that 
unit during the meeting. We have to think of some strategies to cater for diversity and usually 
we will use cooperative learning.    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
91 
 
Appendix 9- Interview Transcript: T3 
Key: 
I:Interviewer  T3: Teacher 3  
I: Good morning. Today I am going to interview you about your beliefs and your attitude 
towards the use of cooperative learning in the local primary English classroom. So, before we 
start the interview, I would like to get your permission to audio record this interview. 
T3: Ok 
I: Ok. have you ever tried to allow your students to form small group that they are going to be 
responsible for their own learning and the learning of the other members? 
T3: In some specific lessons I do allow them to form small group. 
I: So, how often do you use cooperative learning? 
T3: I think … at least like two or three times during a week. 
I: Ok. So, which grade have you tried to implement? 
T3: P.2 and P.5 
I: But do you think the effectiveness of cooperative learning is age related like maybe one class 
may do better with cooperative learning? 
T3: I think for older students they may do the cooperative learning better because like they 
have more experience of doing cooperative learning and they kind of know the strengths and 
weaknesses of their classmate better. 
I: Ok. how about the P.2 students. What are the problems that they may found? 
T3: I think maybe classroom management because some of them maybe treated this 
opportunity like a time for... a time to play and chat with their friends.so, they may minimize 
the effectiveness of cooperative learning. 
I: Ok. How do you usually use cooperative learning in your classroom? 
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T3: Because for my two classes, the P.2 and the P.5 classes, they are already sitting in the 
different groups. So I just ask them, like I give them different roles usually and I give them 
different task to do in the cooperative learning lesson. 
I: Ok. So, how do to teach your student to take their roles like… 
T3: like before each task, I will remind them and ask them again. So that, they are very clear 
about what roles they are going to take and then for each time, some of them may take different 
roles, like for example, this time they may be responsible for writing, writing down the ideas 
and next time they maybe the policeman ,to make sure other groups‟ member are working. 
I: Ok. how many roles are there in total usually? 
T3: like for example there will be one policeman and then one student responsible for writing 
down the ideas and one would be responsible for presenting later. And then the other two will 
be mainly responsible for like brain storming the ideas. 
I: Ok. So, how do you usually design your lesson when you want to incorporate cooperative 
learning?  
T3: I will make sure different skills of students would be utilize in that specific task, like for 
example I must ask them to write down something and verbally present something, and maybe 
sometimes even draw something, like diagram or like some easy pictures. 
I: Ok. So, what kind of task do you find the student enjoy the most? 
T3: I think like creative story writing. Because they can take turns to brainstorm some like 
creative ideas. 
I: So, did the student like the idea of cooperative learning in the classroom? 
T3: Yeah, I think they like it a lot. 
I: Ok. So, as you have been to other school before like teaching practice, do you use 
cooperative learning like in other lesson, like in other school I mean. 
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T3: errr…yes. I think from the other school that I have been to, they all really encourage 
cooperative learning so I am lucky that I got the chance to try these skills in all that three school 
that I‟ve been to. 
I: Ok. So, do you think adopting cooperative learning is worthwhile? 
T3: Yes, I think so. Because first of all students generally really like it. And I think they are a 
number of benefits brought by cooperative learning. 
I: Can you bring some examples? Thank you 
T3: Yes, for example in each group there are some weaker students so the more able student 
will be able to help them and at the same time both of the weaker and higher achiever would be 
more attentive and more motivated to learn during cooperative learning task. 
I: So, is it a good way to cater for learner diversity?  
T3: I think so, if you ask student to sit in the mix ability group. It would be a way to cater for the 
learning diversity. Because the more able one would be able to help the weaker one and even if 
you like separate the group according to their ability like one group would be only for the 
higher achievers and the other group maybe for like average students and the other two groups 
for maybe weaker achievers. Teachers can specifically go to the weaker group and help them. 
So, It is also a skill for like a way to cater for learner diversity in my opinion. 
I: Ok, so what are the advantages or disadvantages that bring when you implement cooperative 
learning in your classroom? 
T3: I think for example the disadvantages one major one would be classroom management. So, 
they. Especially for the younger learners. They would chat really loudly or sometimes even 
forgot the task they are working on. Well, for the advantages would be… first of all they are 
really motivated to engage in the task and then …umm… if you give them specific roles, they 
can really like finish the task on time. (6:10) 
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I: Ok, so which skill do you think cooperative learning help the students, the four skills I mean 
of English like reading, writing, speaking and listening the most? And how does cooperative 
learning help to enquire the skills? 
T3: I think I would choose writing because like in this school, I think student especially weak in 
writing. They are stronger in other areas. For writing they sometimes really lacking in the ideas. 
So, they really need other student to brainstorm the ideas and to elaborate on their ideas. And 
they are really weak in spelling of words. So, others can also help them in the cooperative 
learning groups. 
I: Ok, so what do you found the students gain the most after you use cooperative learning? 
T3: I think they have more ideas and they are more confident to talk about the ideas because 
they have already talked about it. So they are no longer that afraid to present it to other students 
and to the teachers. 
I: So, does it motivate the students to learn and also help them to build up their self-confidence? 
T3: Yes, I think so. 
I: Ok, so how can we prove that cooperative learning like…Do you have any experience to 
share about how you found help with students‟ academic achievement? 
T3: Like when you compare the same writing task. For example, maybe writing a post card,like 
P.2 level. So if you ask the students to write the post card by themselves, and then you will 
found that they don‟t have much idea, they don‟t know the much about the format of the post 
card like they need to write the receiver and then write back and then love and their name. 
Some of them they really don‟t know the format. But when you put them into a group, more 
able student will be able to teach the less able students about the format and some ideas. And 
then later when you ask them to do, like writing a post card again, you will find that students 
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even now they are writing alone. They know more about the ideas and the format .So, I think 
it‟s really a difference there. 
I: Ok, so other than academic achievement, do you think cooperative learning can enhance 
students‟ social and interpersonal skills? 
T3: Yes, I think so. During the process of smaller group, they need to talk to their group 
members like they sometimes need to like discuss or even argue with their group members. I 
think this really help their face to face interaction. 
I: Ok, so how do you think cooperative learning help with second language acquisition 
specially? 
T3: errrr…first of all we will have some negotiation of meaning among the groups. So, when 
they talk to their group members, sometimes they realize the mistakes that they made and 
sometimes they gain more ideas from talking with their group members and then I think they 
know more about the English words though their talking with their group members because 
sometimes they only know the words in Chinese. But then, they talk to their group members, 
other group members will talk them “what is the English of this words “, so overall it really 
help. 
I: Ok, so compare with the like competitive learning, so, do you thinking cooperative learning 
can help the students like to learn, to feel better about learning, more interested, rather than 
compete with their counterparts? 
T3: errrr…what do you mean by compare with….. 
I: Like, some of the students like to compare their marks, like one hundreds marks and ninety 
eight marks. They don‟t like to share with others. 
T3: I do think that in the cooperative learning groups. The process is treated as more important 
than the final result. Because we usually we give more time to students to discuss and work in 
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their groups rather than we only focus on the final product. Well, like for the individual 
learning or original learning, most of time we only focus on the final product. 
I: So you can read question number 19 about the five elements proposed by Johnson and 
Johnson, Do these think these factors help the students learn more effectively and which factors 
do you think it contribute the most? 
T3: I think maybe face to face interaction and group processing, like for face to face interaction 
they need to talk to their group members. I sometimes see students like they try to invite the 
more passive students to contribute to the group. So, I think it really help for interactions. 
While for group processing, like because they have a common goal to achieve, like they really 
try very hard to work on the task. So, they know that is their common product not their own 
product. So they will be more responsible I think. 
I: So, in a mixed group that you have mentioned before. Do you think the more able students or 
the less able students can be beneficial more, or you think both of them can learn something? 
T3: I think both of them can learn something as long as the more able students do not only 
dominate in the group. So, it is important to assign different roles for students. 
I: So, How can you make sure that the more able students like to help the less able more in 
order to help them to learn more effectively? So, how would you arrange their learning? 
T3: I would need to like walk around the classroom, and see if like the more able students they 
are really teaching. And then the less able student they are engaging the task. So, if I see one 
very passive student, for example, he or she does not involve at all I would encourage him or 
her to involve the task. 
I: So, you think both the high achievers and low achievers will find cooperative learning 
helpful? 
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T3: Yes, I think so. Because I can see that they really like it and they kind of improve after 
having this kind of learning. 
I: Ok, so are there any challenges that you have faced when you try to adopt cooperative 
learning in your class? 
T3: Still the classroom management and also maybe time management also. Because usually I 
would tell the students in advance how much time they will get for this kind of group learning 
and then sometimes they are chatting too happily with their neighbors. They may forget the 
time and then sometimes they are really like arguing or maybe discussing the ideas. They may 
forget the voice level that they should be like they are speaking too loud. It may affect the other 
group as well. So the classroom management will be a big challenge. 
I: So, will this the classroom management, will these factors affect your… like to discourage 
you of using cooperative learning? 
T3: I would say like in the very difficult task like for example writing. I know that the students 
are not familiar with this kind of text type. I may not think about cooperative learning in the 
first place because I know that if I put them in small groups they may be very noisy. So, the 
weaker students may not learn that well. So I may opt for like class writing before the smaller 
group. As least they would not affected by like the high voice level and all the chaotic things in 
the smaller group. 
I: But once the task is familiar and suitable for them… 
T3: I will arrange them in a smaller group. 
I: So, do you think cooperative learning is well-promoted in Hong Kong? 
T3: Because I have only been teaching in three schools including this one. So, I think yes. 
Schools are gradually promoting cooperative learning. Like they are.. The benefits of 
cooperative learning are more and more recognized by the school. 
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I: So, based on your observation, how often do other school use cooperative learning like other 
teachers maybe? 
T3: It‟s quite often I think. At least three or four times a week. 
I: Ok, so what are the main factors that to encourage you to adopt cooperative learning in your 
classroom? 
T3: I think first of all the culture of the school. And then next would be my own beliefs which 
are affected the knowledge that gain from my BEd course. 
I: Ok, so how does your school encourage you to use cooperative learning? How does your 
school encourage you to use cooperative learning? 
T3: This year the school focuses on reading. So, they may encourage us to like asking student 
to read different course of the text in the cooperative learning time. 
I: like the jigsaw reading  
T3: But I also use it in the writing lesson because as I have mentioned, students are really weak 
in this area. 
I: How can you use jigsaw? 
T3: Oh I mean part by part. 
I: Oh. Cooperative learning. Ok. So, how do you find your own beliefs and attitude affect your 
implementation of cooperative learning? 
T3: Because I really believe in the benefit of cooperative learning like whenever I design the 
task I would try to think, this time, if I can really like squeeze some time for cooperative 
learning. Because students really like it and really learn better. 
I: So, that what should believe in. Ok, how about the factors that discourage you to use? 
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T3: Sometimes, because we are quite rush to catch up with the schedule. So, we may not have 
time for smaller groups learning and then sometimes like I have mentioned, it may be too hard 
for students. I may not opt for cooperative learning at the first place. 
I: Ok, so how does your BEd program encourage you to use cooperative learning in your 
classroom? 
T3: We have observed a number of lesson that teacher are implementing cooperative learning 
and then students their response it very good. And like we learnt a lot of theories about the 
benefit of cooperative learning. Which is actually quite different from when I was a student, a 
primary school student. I now know have a chance to make a change, I would opt for 
cooperative learning. 
I: So, when you were primary student like the teacher use cooperative learning very often? 
T3: Not often at all. I was stating in a very traditional school so we sit individually. 
I: So, will that experience affect you on your own belief about cooperative learning? 
T3: Yes, I think so. That experience was actually quite boring and not interactive at all. And I 
do think that kind of sitting or like individual learning only…to some extent may only benefit 
to those very attentive and like high achievers. Well, for the lower achievers they may just be 
let alone. 
I: So, this enhance you like to….to use cooperative learning in your class? 
T3: Yes, because like I want all of my students no matter they are high in ability or low ability 
I want them all involve in the lessons. So, I think cooperative learning would be quite a good 
way to involve all the students in the lessons. 
I: So, that‟s mean these can enhance ….did you own experience as a learner and actually 
enhance you to use it. So, how about the students‟ reaction? Will that encourage you to use 
cooperative learning more often? 
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T3: I think so because they really like it and even the very passive students they show their like 
response in the cooperative learning groups like they really try to talk to their group members 
because when I talk to them in a large class, they maybe refuse to talk to me or too scare to talk 
to me or the whole class. While in the smaller groups, they maybe be more relief and talk to 
others. So, I think it‟s also a good way to encourage the more passive students to talk and give 
them more confidence. 
I: Ok, so as you have chosen in the questionnaire before, you think that a parent just influence a 
little bit about your use of cooperative learning. Actually, do parents encourage this kind of 
learning? 
T3: Honestly, I am not sure about if the parents really…really will opt for this kind of learning 
because some parents as I know that because I am also the class teacher of my P.2 class. I think 
some of the parents first of all they may not know English and some of them they are new 
immigrants from mainland China and some of them…actually most of them are very busy 
working parents. So, they may not…like only the students as long as their academic 
achievement is enhanced and they may not care so much about the sitting arrangement and the 
grouping arrangement of the students. 
I: Ok, so how about the class size, how does it affect you to choose whether you want to use 
cooperative learning or not? 
T3: errrr…I think in smaller class size it‟s more possible to implement group learning. Well, in 
the larger class, like you will have a lot of groups or you may have a lot of students in a group. 
It‟s harder for you to like appoint different roles to the students and make sure they are all very 
attentive. 
I: Ok, so do you think more support and training is needed before you can implement 
cooperative learning more effectively? 
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T3: I think so, because as I have mentioned, we don‟t have a lot of experience as students 
working in smaller groups when we were younger. So, it‟s a kind of new ideas or for new 
teachers like us. Maybe we can have more training and it can make it better. 
I: Is there any EDB workshop related to this issue? 
T3: Yes 
I: Ok, so more training will be better for you. What kind of support will help you the most? 
T3: Like if we can be allow to observe some real life actions which implement cooperative 
learning. 
I: Like observe other school students? 
T3: Other schools maybe other classes in the same school. 
I: Ok, so how about the Hong Kong primary English curriculum, do you think that also 
encourages you to use cooperative learning? 
T3: Yes, It talks about how we can cater for learning diversity. So, cooperative learning, like 
the smaller groups learning can also cater for learning diversity. 
I: Ok, so like you have mentioned before about the classroom management issue. So, do you 
think the student center environment creates by cooperative learning actually pose a problem to 
the lesson or it actually help you to control the class better? Does it like pose a problem maybe 
I should ask? 
T3: Pose a problem….errr…I think as long as the teacher they talk about the instructions, the 
procedure and the task clearly. It is ok. Most students can finish it on time. 
I: So, do you need to set some routine? 
T3: Definitely you need to set some routine. They need to be very clear about their roles and 
what they can or cannot do during the group learning task. And then their voice level…like 
because you are only talking to the four members of the group. You don‟t need to be speaking 
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so loudly. Like something like this. Otherwise, if you don‟t set up routine like this it would be 
very messy. It may even discourage you to use the skills again 
I: As the school year like goes by from September to March, do you think the school can 
actually do better when they are more used to cooperative learning. 
T3: I think so, yes. 
I: Ok, so they can actually be beneficial from it. 
T3: They know that all of them need to contribute something to the group now. Well compare 
with the very beginning, some of them just like sit still there and then said nothing, only the 
more able students like did all the stuff, like they know that this is not okay to the teachers, 
doesn‟t like it.  
I: When everything is clear to the students actually they can enjoy the cooperative learning. Ok, 
so for some of the other teachers maybe as you known, do you think find some of them doesn‟t 
like implement cooperative learning in their class? 
T3: Some of the teachers they are really. Like they are still affective by the more traditional 
style learning like more drillings, more teaching of grammar. So, they may be like. They may 
not only opt for the cooperative learning style. 
I: Do you think their own beliefs affect them the most? 
T3: I think so. Yes. And also the very tight schedule of the teaching also affects them. For 
smaller group learning you need at least to give them like one or two lessons to do the whole 
task. Yes, it really takes some time. 
I: Overall as a round up questions, do you support the idea of using cooperative learning in your 
class? 
T3: Yes, I think the task is as long as well-designed and students already have the routine of 
smaller groups learning. I think it is beneficial for them. 
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I: Ok, so thank you so much. 
T3:Thank you. 
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Appendix 10 Interview Transcript: T4 
Key: 
I:Interviewer  T4: Teacher 4  
I: Good afternoon. So today we are going to do an interview about your attitudes and beliefs 
towards using cooperative learning in your classroom. Before this interview I would like to 
get your permission to audio-record this interview. So is that okay?  
T4: Yes  
I: Have you ever tried to allow students to form small groups in which they are responsible 
for their own learning and the learning of all group members? 
T4: Yes 
I: How often do you usually use cooperative learning? 
T4: I think usually about once a week but it depends on the schedule.  
I: Which grades have you tried to implement cooperative learning?  
T4: Mostly P.3  
I: So do you think the effectiveness is age-related? 
T4: Yes definitely. Because if they are too young. They cannot understand complicated 
instructions. So they won‟t be able to do a lot of cooperative learning.  
I: If you want to implement cooperative learning in your lesson, do you need to first set some 
routines or like rules for the students to follow?  
T4: I think I need to give them really clear instruction before they can do cooperative 
learning.  
I: Ok. How do you usually use cooperative learning in your classroom?  
T4: um… I do it in mostly two ways. One is think-pair-share which I assign… like I give the 
students 1 minute to think about the question and think about it by themselves. They share 
with their partner about it. And sometimes I will do group work with my students.  
I: Ok. So how do you usually arrange the students in different groups? 
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T4: um.. I usually have mixed ability groups in which some non-local students…they will be 
in the same group as the local students so that they can help each other.  
I: Mixed ability group… ok.. so do you usually teach the students to take on various roles?  
T4: um..I don‟t do that a lot but just sometimes. Like for example when I play some games 
with them… for example I teach them some vocab and after that I will assign one student 
from each group to come out and they will do the action. The other group mates will have to 
guess what they did. I will do something like that but I don‟t do it very often.  
I: How do you usually design your lesson when you want to incorporate cooperative 
learning?  
T4: I think I use it for teaching vocab. For the think-pair-share, for the reading as well.  
I: How can the students to make use of think-pair-share to learn better? 
T4: For example, I give them a vocab and then I just give them some time to think if like it is 
related to their own life and personal experience. And then I will ask them to share with their 
friends whether they have done the target vocabulary or not. For example: fight with each 
other. “Have you ever fought with each other” or something like that. “Is it good or bad?” and 
let them to share with each other such experience.  
I: So what kind of cooperative tasks do the students enjoy the most?  
T4: I think they do enjoy think-pair-share because for pair work like this the can each student 
they will have a chance to talk to each other so I can ensure they are actually participating in 
learning. So for example today I gave them two pictures, one is a lion another one is a mouse. 
Then I need them to tell me which one they like more. Which one they want to make friends 
with? So they will really think about it and share with each other. So I think they do enjoy 
practice like this.  
I: Do you think adopting cooperative learning is worthwhile? Why/ Why not? 
T4: Yes I think so because I think they can have the autonomy in their own learning. They 
can have more say in the learning process so they will be more engaged.  
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I: Do you think cooperative learning is a good way to cater for learner diversity? For example 
can the weak students can get help form the more able one? 
T4: It depends on the grouping and also student‟s characters. Because sometimes if the 
student is really weak and the other one doesn‟t want to help the student, then they may not 
benefit. But it depends on teacher‟s education before carrying out the activity so I think it is a 
good way if teachers‟ instruction is clear enough.  
I: How do you think the use of cooperative learning can help the learners? For example: in 
different aspects, academic or social skills or their confidence…  
T4: Um… academically I think um… like what I have mentioned before when they have 
more chances to participate in the learning process, it helps them learning better because 
instead of teachers talking a lot, students are actually participating so they know what‟s going 
on. So I think from academic aspect, they do benefit from this. And as for social skills, I also 
think in the process of cooperative learning, they have to talk to each other, they need to 
cooperate with each other so I do think it improves their social skills.  
I: Yes, they need to negotiate with others. 
T4: Yes 
I: How about their confidence to speak English? 
T4: um… It improves a bit.  
I: A bit? 
T4: Ya 
I: OK. After implementing cooperative learning, it can help with the students‟ achievement. 
Maybe they can do something better maybe if you try to incorporate cooperative learning in a 
writing lesson as an example, do you think the product will be better than those without 
implementing cooperative learning? 
T4: um. Ideally it will be better because students… they can have more ideas from other 
group mates when they are doing the writing or when they are doing different activities. But 
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then I think it depends on whether we have the time and the good instruction to carry this out 
coz basically the teaching schedule is really tight so maybe we need the students to finish the 
writing in two days but we don‟t really have enough time in the class. That‟s why it is very 
hard for us to do cooperative learning.  
I: Does the tight schedule discourage you from designing a lesson with cooperative learning?  
T4: Yes, definitely.  
I: Ok. First of all what are the advantages do you think cooperative learning can bring to a 
primary English classroom?  
T4:  um… I think students can have more control of their own learning. So, if they really 
participate, I think they learn a lot better than just sitting there and listening to the teacher. So 
it‟s more effective.  
I: Then what are the disadvantages of using cooperative learning? 
T4: um… You need to consider a lot of different factors like whether the students they behave 
or not coz the classroom management is a big issue. I think it‟s hard to carry out constructive 
cooperative learning.  
I: Yes. In terms of the English lesson, which skills do you think cooperative learning can help 
a lot for the students? I mean the four skills, reading, writing ,listening and speaking.  
T4: um… I think reading and speaking help a lot.  
I: Do you have some examples or experience that can share? 
T4: um… Coz I didn‟t really do it for writing and listening. I can‟t really share for that part. 
But for reading, just now I taught them a fable so they need to talk to each other about their 
ideas of different animals and like what they like about those animals. And that‟s why they 
need to think about it and then they need to share with the partners. So I think this helps them 
to have a clear mind and to really organize their ideas and tell their friends. So it helps their 
speaking skills as well. So I think in one lesson I may be able to do cooperative learning for 
reading and speaking, and this helps them to improve in those two aspects as well.  
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I: Ok so does the face-to-face interaction brought by cooperative learning help the students to 
enjoy the lesson and learn more effectively?  
T4: Face-to-face cooperation? 
I: Interaction! They can have face-to-face interaction during cooperative learning.  
T4: um… can you repeat the question? 
I: like as the students need to work with each other so they may have face-to-face interactions 
with each other, so do you think students enjoy the process of learning in this way more than 
the usual classroom teaching and also whether it can help them to learn more effectively? 
T4: Yes, I think so because they get to talk to each other using English as well. They need to 
maybe use something they learn in the lesson to talk to each other. This process I think they 
do learn a lot.  
I: Also, they need to make a product, they need to work on something as a group. Do you 
think they will be more responsible for their learning?  
T4: yes definitely.  
I: OK  
I: I would like to know are there any challenges that you have faced when you try to adopt 
cooperative learning? 
T4: I think my classroom discipline is a big issue coz my class is um… I can‟t say that they 
are very noisy but they are not particularly well-behaved. That‟s why some students may go 
off-task if I just give them some time to do group work. So, um… to solve this, I spend some 
time to think about seating arrangement. I need some talkative students to sit with some like 
more quiet students and then I don‟t really arrange good friends to sit together so this is to 
make sure that they participate more and to help them focus on the task when they are doing 
cooperative learning.   
I: Have the students ever been out of control when you try to implement cooperative 
learning?  
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T4: um… not really out of control but sometimes they complain and sometimes they go 
off-task. So it takes time for me to explain to them and get them on the right track again.  
I: So does this experience discourage you from using group work? 
T4: Yes, and also the fact that I only have 35 minutes in my class. Time Constraint is an issue 
as well.  
I: Time constraint?  
T4: Yes. 
I: Do you think cooperative learning is well-promoted in Hong Kong? Like from your 
experience in other schools and working as a tutor for the after-school learning scheme.  
T4:  It depends on the kind of school coz if I am going to a very traditional school, they 
have a lot of drilling activity and they may not have that much capacity for you to use 
cooperative learning. But generally I think it‟s getting better because EDB is trying to 
promote this, they need to invite a lot of in-service teachers to join different seminars and try 
to make changes. So I think it‟s getting better but like for this school, it is well-promoted.  
I: How do they encourage you to use cooperative learning in this school?  
T4: um.. the panel head will share with us different ways to teach and then during those 
meeting, they remind us to use cooperative learning and encourage more students‟ 
participation.  
I: What are the main factors that encourage you to use cooperative learning in your 
classroom?  
T4: My students‟ participation in class but I tried to do once despite the fact that I don‟t really 
have enough time. When I see that they actually participate, they really learn better using 
cooperative learning. I will just try to seize more time to do it. I think students‟ feedback is 
important to me.  
I: What are the main factors that discourage you from doing that as well? 
T4: It‟s my classroom management skills, my students‟ behavior and then schedule. If exam 
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is coming soon, I probably won‟t do a lot because I need to make sure I teach that everything 
before the exam.  
I: Ok! What about your belief about language learning? Do it encourage/ discourage you 
from using cooperative learning? 
T4: It does encourage me to use cooperative learning because theoretically know that this is 
the best way for students to learn. But practically there are really a lot of constraints that 
when I going to the classroom like I have a lot of set worksheets that I need to deliver to them. 
I need to teach them how to do it and there are assigned task like 1-minute talk and different 
kinds of things that have been prepared for them. They do limit the chances for me to carry 
out cooperative learning in my own way. I know I have to do it and practically it‟s not that 
easy.  
I: Maybe like if you want to prepare for a lesson that involves cooperative learning, how long 
does it take to plan the lesson or make materials? Does it need a lot of time? 
T4: To make it really fun and interesting, yes. I think it takes like, coz I am also a class 
teacher, I have a lot of administrative work to do as well. So I need like two days after school 
to plan for only one lesson (35 minutes long) to make it a really well-structured one and that 
involves all the students in cooperative learning because you need to think about whether 
students will enjoy this activity or not and they can all participate, there are a lot of factors to 
take into consideration. So I think it‟s quite time-consuming.  
I: If the other teachers teaching the same form, actually if they try to material, lesson plan and 
PowerPoint for the whole form, will this encourage you to use cooperative learning? If 
everything is ready.  
T4: yes, last year I had teaching practice in another school. All the teaching materials are 
prepared already and they have a well-set lesson plan which involves a lot of elements of 
cooperative learning and very fun and interesting elements there. I can just do it very 
naturally. Like just now we had the integrated curriculum week, in which all the teachers 
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need to the lesson plan and all the teaching materials. The teachers who teach that lesson just 
need to follow everything there. It does help me implement this cooperative learning in a 
more effective way because I don‟t really need to spend a lot of time thinking about it.   
I: What about the government support? Do you think more support is needed from the 
government?  
T4: I think it‟s okay because I have learnt quite a lot from my university education.  
I: So in your BEd Programme, is cooperative learning well-promoted there? 
T4: Yes.  
I: OK. Actually do you need to attend some workshops about cooperative learning?  
T4: Yes and it‟s also about different issues of students‟ learning like catering for learners‟ 
diversity and how do we use cooperative learning in those aspects. I have attended this kind 
of workshops twice.  
I: Ok. Does the Hong Kong primary school English curriculum provide enough room for 
implementing cooperative learning in your lesson?  
T4: I don‟t really look at it haha but if the school follow it strictly, I think it does affect a lot 
and like last time we… is that similar to the EDB workshop? 
I: The curriculum guide that one, very thick one, 2004 that one. 
T4: To be honest I don‟t really have time to read that so I don‟t know how it affects.  
I: Oh, never mind. It‟s okay. Then how about your own experience as a learner? Comparing 
the lesson that you are now teaching and what you had in your secondary or primary school, 
does it encourage you to try to implement different activities? 
T4: um… 
I: Maybe we can talk about your experience as a learner. How was the lesson like at that 
time? 
T4: As I remember, it wasn‟t really that fun. (laugh) I think half and half. They don‟t really 
use cooperative learning every lesson, sometimes they use it. I do think if the teacher is 
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experienced enough, the instructions are clear, students are on task, I do enjoy it a lot. And 
also my previous experience in my Teaching Practice, I used quite a lot of cooperative 
learning. The feedback was quite positive so it encourages me to use cooperative learning.  
I: But how about in this school. Your class is not that well-behaved. It might discourage you 
to use cooperative learning because of their off-task behavior?  
T4: (nod her head to show agreement)  
I: I think we have talked about the classroom management issue before. But do you think the 
students-centered classroom actually pose a problem in the classroom?  
T4: I think it affects a bit because if the cooperative task is not well-designed enough or if the 
instructions are not clearly given, students‟ off-task behavior will be increased.  
I: Among all these factors (referring to the questionnaire), which one affects you the most like 
whether you want to use cooperative learning in your classroom or not? 
T4: should be the schedule.  
I: If the schedule is really tight like you have to do a lot as a teacher including administrative 
work, ECA activities, Moral education, the time and schedule affects you the most from using 
cooperative learning?  
T4: Yes because I always want to do it more often but the thing is sometimes some parents 
will talk to you for a long time, a lot of meeting to attend, collecting reply slips and calling 
parents, arrange for parents‟ day… There are a lot of things going on every day and it is really 
kind of discouraging me to think about interesting activity and cooperative learning.  
I: Yes, you may want to do it but you don‟t have so much time to do it every day.  
T4: Yes  
I: Thank you so much for participating in this interview.  
T4: You are welcome.   
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Appendix 11 Interview Transcript: T5 
Key: 
I:Interviewer  T5: Teacher 5 
I: Good afternoon Mr. Eagle. So today we are going to do an interview about your attitudes and 
beliefs towards using cooperative learning in the local Primary English classroom. Before this 
interview I would like to get your permission to audio-record this interview.  
T5: Okay that‟s fine.  
I: Have you ever tried to adopt cooperative learning in your lesson?  
T5: Yes. In fact, our lesson is pretty much 90% of the time is cooperative, small-group 
learning. We seldom use whole-class teaching. 
I: You use it like for every lesson? 
T5: Because we are doing PLPRW and also KIP integrated with graded reading which is 
leveled, we found that the nature of our planning leads us into cooperative learning. Usually 
the groups are on leveling. Sometimes in KIP for example, we mixed the students up not by 
level. Basically the stronger students can help the weaker students. The focus is not on 
reading.  
I: Ok, most likely the students are in the group that they have similar ability, how do you 
usually organize your class? 
T5: According to the training in New Zealand, we have been taught that teacher should have 
classroom management so and one of the big goals is to have strong routines. Basically, I 
have strong belief when having simple strong routines in your classroom because students 
respond well to routines. They know what‟s basically going to happen in our lesson. It‟s not 
an issue for them and you will notice that when we do small-group work, we don‟t have to 
stop and correct students‟ behavior very often because they have become used to routines, 
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moving around the class and self-learning. So basically the establishment of simple routine is 
very important to them. 
I: OK. Do the students need to take various roles in their group?  
T5: Again, um… for example sometimes they may have to make the brochure and they did 
that in the mixed group. One person was the Captain, one was the police man, one was the… 
we call it script which is a writer. One was the illustrator. One was the general organizer and 
we change those roles per lesson so we will get a chance of experiencing different positions.  
I: Usually they will read together and also they might write together?  
T5: For example, when those lessons of making as brochure, the first lesson was the brochure 
with mixed abilities and then because of the natural guiding reading is being leveled, the 
second lesson we went back to their original leveled group for their guided reading activity 
and they had the two non-contact groups. They use the reading boxes and comprehension. It‟s 
very difficult to do guided reading with children who are like level four reading with level 
36+ chapter book. It just doesn‟t work.  
I: Do you teach the GE lesson?  
T5: I had it at the past but not in this school. 
I: Oh! With your past experience, how do you find cooperative learning useful in the GE 
lesson?  
T5: Wow the big thing you notice in the GE lesson, the children are just not used to the 
routine of cooperative learning and the nature of the seating makes it very easy for children to 
hide and pretend they are participating but they are actually not. So if you got to do 
cooperative learning in a GE classroom, you have to get the children used to moving into 
groups for example. So you need to do small steps, and then but basically when I was doing 
GE in Tin Shui Wai, we didn‟t really have time for cooperative learning because the work 
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schedule was already set up, dictation, textbooks and listening book and things like this. 
Again like a lot of children pretended that they were participating, they were not actually 
participating. They just copied the things down and switched off so as a result their English 
was very very low, literally 0.  
I: So you think that the students can enjoy the positive impacts brought by cooperative 
learning in KIP lesson rather than the GE Lesson? 
T5: I mean that‟s a big thing in our school is the attitude that average student coming towards 
English, their attitude has changed. They now don‟t see KIP as a lesson/as a subject, they see 
it as a real language and they actually enjoyed it. For example, when they come here, they get 
to read a book that are at their level and the teacher asks them various questions, higher order 
and basic one, they experience success, competence improves and they‟re in the small group 
so they don‟t feel shy about talking. They are talking, they are listening, they are speaking, 
communicating in English. I can‟t see how tradition GE classroom approach can compete 
against this. 
Second Research Question 
I: DO you think cooperative learning is a good way to cater for learner diversity?  
T5: Yes. Basically that‟s one of the driving forces behind why we have got this room set up 
like this because we are in an interesting situation because this school in the past was a 
traditional Hong Kong school with maybe 5 or 6% NCS students and our role was dropping 
dramatically. For example like six years ago we only had P.1 P.6 class. And now we had five 
in P.6. So what happened was that we, the principal especially, promoted that we had pro in 
English obviously in Tung Chung we had a English population and they started coming to 
our school. And of course the local Chinese population they are not silly and they saw that 
our school is attracting NCS students and they go oh my child that goes to that school they 
will learn better English because they will have English speaking children in their class and 
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they can communicate with them at lunchtime and recess and their English skills will get 
better so I am going to send my daughter or son in this school rather than the other 6 or 7 
local schools in this area. We have been showing data that our class size is increasing and 
other local schools‟ classes are decreasing. They get fewer classes now because the parents 
are choosing their children to our school.  
I: Then what do you think are the advantages of using cooperative learning in the classroom? 
T5: Well, again, you‟ re teaching to a level, I‟d like to think of it to just above the level of the 
students. So you‟re extending that particular student. Textbook in Hong Kong for example is 
the one size fits all. It doesn‟t work because the range of the English ability in a classroom is 
too great and one resource it can be okay for some children, too difficult for a lot or maybe it 
will be too easy for some. So you may not address the individual needs of the students. 
Whereas cooperative teaching, you are.  
I: Any disadvantages you think cooperative learning may bring?  
T5: disadvantages… not particularly because as I said, It‟s such a like a big feature teaching 
in New Zealand or Australia but I suppose what doesn‟t encourage… I mean perhaps it may 
lessen the students‟ ability to sit in rows and copy dictations down, things like that, because 
it‟s so stimulating that traditional approach…they may turn against the traditional approach 
sitting in a row and listening to the teachers in the microphone, copy in to the textbook 
because we don‟t do things like that.  
I: Which skills do you think cooperative learning can help the children a lot? Maybe all the 
skills, reading/listening/speaking/writing?  
T5: It‟s good. Well, obviously they can learn the phonics blending, deconstructing, they learn 
vocabulary, they gonna learn how to speak so people can HEAR YOU because by reading to 
the group, they can learn to listen to English, they can learn to communicate in English, the 
teacher will touch on grammar points so you can get the grammar points when you are 
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reading. Contrasting words, past tense and tenses… good skills like increasing the vocabulary, 
you might say what word is the same as “clever” for example. And things like that. Of course 
the writing side is also touched the point because we talk about how you can write sentences 
and also a lot of the time, the non-contact activity is to do with writing so writing is being 
covered as well. A lot of local Chinese Teacher found it, they don‟t seem to understand that 
the whole time students are in the classroom, they are using their English and speaking skills. 
In my opinion, they don‟t need to have a listening book, the traditional listening book “Sally 
went to the shop and bought a can of Coca Cola.” Because to be honest the English listening 
skills of our students in this school are very very high. They can understand what you are 
saying and I don‟t really think we don‟t need to waste time doing a listening book because 
those skills…a lot of these skills are being learnt in sort of a… The children are not aware 
that they are learning that but they are. It is sort of… Yes I think it is… As you can see, I am 
a great fan of cooperative learning.  
I: You think that cooperative learning can help with the four skills.  
T5: Yes, all of the skills really if you look at the English curriculum guide.  
I:Other than the… 
T5: Sorry, it also helps with the student-centered learning because when there is no teacher, 
they had to learn on their own, independent learning. Things like that and so working 
cooperatively with their partners/peers/group when they are producing brochures. Coz the 
teacher was not being with the group. We are monitoring the whole class so again that helps 
with the group skills all sort of things like this. 
I: Yes. That‟s the next question that I would like to ask. Just now I want to ask whether 
students‟ social and interpersonal skills can be enhanced through cooperative learning.  
T5: Oh! Definitely. I mean obviously one thing you learn is that if you got two students like 
there are two tables, table 3 and 4, the two are similar ability. You know Tommy and Peter 
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don‟t get on, you separate them. However I often see in GE classroom, teachers often have 
two strategies, they put the naughty students at the back of the classroom or directly at the 
front of the classroom. In a way that isolating them from the group so we have some naughty 
or difficult students for a better word. I often put them with one of the stronger, more mature 
students as a mentor and they help demonstrate the correct behavior to that students and it 
often works. Indeed, I agree with that question. 
I: Ok! Now I would like to focus on the factors that affect your implementation of 
cooperative learning in your class. Are there any challenges that you have faced when you 
tried to adopt cooperative learning? 
T5: The big challenge is the initial introduction of it maybe for the local teachers too when 
the students are not used to siting and moving in this environment. But again, if you keep it 
simple and you just continue with the routine, after two or three weeks, they are fine. I mean 
after two or three weeks, they will have seen me for three times. After three lessons, they will 
become used to the routines.  
I: Do you think cooperative learning is well-promoted in Hong Kong?  
T5: I think it‟s getting better but I do understand that it does go against the Traditional Hong 
Kong style of education. And I do understand that I know Chinese is learnt differently than 
English because there are over 100000 Chinese characters and traditionally there‟s basically 
only one way to learn those characters. You have to learn them by memorization, rote 
learning. I think that‟s my opinion and a lot of teachers think English has to be learnt in the 
same way which really doesn‟t. It‟s more of a real active learning language. And I am of the 
opinion for example if I want to learn Japanese and start from zero, I want to learn how to 
speak it and read it. I would be at all interested in the grammar sided things and spelling. 
Whereas in Hong Kong we alwasys seem to think English. They seem to think English is 
more important to learn the grammar side of the things and not how to speak or read it. To me, 
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that makes no sense. You don‟t know how to read or speak a language and what‟s the point 
of learning it coz the idea was to help with students‟ life when they leave school so equip 
them with skills that would help them get a better job and look after their family and so on.  
I: What are the main factors that encourage you to use cooperative learning? Is that your 
belief about learning and language learning?  
T5: I mean like with my previous teaching experience in New Zealand, this is obviously what 
they usually do and my first school in Hong Kong we didn‟t do anything related to 
cooperative teaching. It‟s always follow the textbooks and as I said before the English was 
just 0. The P.6 couldn‟t answer what is your name because the reply of the P.6 teacher was 
that oh they kept it at their P.1 and the textbook we don‟t ask them that question so we don‟t 
ask them the question. So I was very disappointing. Our school here the nature of our 
students force us to do cooperative learning because as I told you our school, six years ago, 
was a school that was losing numbers and teachers were facing losing jobs. Now, they‟ve a 
growing enroll because we got 30 % NCS, strong English speakers in each class. And then 
you‟ve got to remember we got like 25%- 30% of the local students who are also very strong. 
Over half that class are quite strong in their English, but we do also have a weaker 20% and 
very weak 20% who are like beginning English. There is absolutely no way you can teach 
students with one material. It‟s imposable. And the underlying thing, if we don‟t extend the 
stronger students, the NCS students, their parents will take these students out of our school 
and take them to the international school or maybe they will struggle to find another school in 
Tung Chung to address their English needs and probably need to go to Tsing Yi or something 
like this. So we know, if we lose the NCS students, the local parents will go oh that school is 
okay but this school is closer with better Chinese results. Why do I send my child to that 
school? I might send them to this school and again our number will be dropped again like 
years ago and we will face teachers losing jobs. So as this is our interest to do cooperative 
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learning to keep the NCS students happy and keep the local parents happy. It‟s like a big 
circle.  
I: The parents like cooperative learning? 
T5: We don‟t have any complaints from the English because they know we are doing 
something different from usual Hong Kong classroom and the children like it. Because we 
are teaching to their level, even the bottom group feels comfortable and confident because we 
are teaching to their level. For example, if I want to learn Latin, you will put me in the bottom 
group and teach me basic skills and I feel more confident. If you put me in the good groups or 
in black belts, I will think what I was doing, I feel nervous afraid, I might stop going to class 
and pretending I am sick or something. This is exactly the same as they are learning English.  
I: Yes, that‟s true. How about your experience in New Zealand as a learner? Does it 
encourage you to use cooperative learning? 
T5: Yea like in New Zealand, if you teach whole class predominantly, we will get called to 
the principal office and you will be told if you do not teach in cooperative style, you will 
need to look for a new job. They are very much against whole-class teaching. Like Maths is 
taught in small groups, English is taught in small groups, General Studies is taught in small 
groups, P.E. is taught in small groups, Music… every major subject is taught in small groups.  
I: Oh is it highly encouraged in New Zealand? 
T5: Yes, I mean you will be in trouble. You would not be teaching if you only did whole 
class teaching in New Zealand which is not be allowed.  
I: Do you think this school encourages the use of cooperative learning for teachers? Ask them 
to use it? 
T5: They are encouraging and we are having PD sessions. As you say, we have a lot of local 
teachers are not confident with cooperative learning but we are taking small steps. We got the 
resources to help them like we want to order more these reading boxes with different levels. 
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So if you had one of those in your class and four stations. One station is a teacher station, one 
station is that, one is like an English game station or maybe one as a grammar station. The 
children move around and one teacher should be able to do cooperative learning on their own. 
A couple of times I have had my Net teacher has been sick and we just continued on with 
four groups and then that‟s fine. Again, it‟s because the children are used to the routines so 
again local teachers need to learn how to establish this routine and also the classroom 
environment need to (lean) itself towards cooperative teaching. I would suggest they need to 
practise pushing their desks into groups. For a start, just something as simple as that like a 
couple of times a week. Okay children stand up and put your desks into groups. Okay you 
know which group you are going to sit at. How long does it take to settle? Okay two- five 
minutes. Next time, limit to two minutes. Next time, one and so on… just routine.  
I: But then the local teacher… maybe they don‟t believe in this way. They think the 
traditional teaching may be better.  
T5: But that is XXX. Even the local teachers realize that they got students who can read 
young adult books and someone can‟t read that. There is no way you can possibly teach that 
level. One approach just doesn‟t work. And luckily not just the NCS parents but lot of the 
stronger local Chinese parents, they are quite forward promoting their children and they 
won‟t tolerate just sit there and copy. They will come to school and complain so they seem to 
be happy that we are addressing these issues but if we move back to the traditional style, 
because some of the chinese parents, they speak very good English and they have lived 
overseas. We don‟t consider them to be NCS students and those one will not tolerate the 
copying. I remember that they came and said that‟s too easy, you need to extend my child.  
I: Do you think the support and training from the government about cooperative learning is 
sufficient?  
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T5: It probably needs more. More education on the NET and especially the parents with no 
international experience overseas background. They need to have maybe more material 
translated into Chinese you know the theories behind small-group teaching and things like 
that. Especially the idea you can teach to that child‟s level because the classic things 
happened in Hong Kong GE classroom you are traditionally weak in the subject does not 
matter Chinese or Maths. You can be further and further behind because the teacher is not 
teaching to your level and you are just left behind and you will end up going to a band 3 
secondary school. You have very gloom future basically. Whereas at least in small group we 
can identify these children of their weaknesses for example these children here often don‟t 
know the initial sounds of letters say in P.3. So we revisit those skills they should have 
developed and again teaching to their needs.  
I: Also do you think the Hong Kong English Curriculum provide enough room for the 
teachers to try implementing cooperative learning in their class.  
T5: I am not sure about the curriculum guide but it seems to be the school‟s exam schedule 
that restricts the use of cooperative learning. For example, our school reduces the exam (SA) 
to two next year. But even that a lot of other schools for example have five exams and 
traditionally in Hong Kong if you have 5 exams, you have one week preparation, one week 
for the exam, one week for marking and correcting the exam. 5 times 3 is 15 weeks that you 
are not teaching the children anything which is about 45% of the school year. So you can see 
the need to examining the children makes you lose so much teaching time. And the next step 
is in New Zealand when you are having exam, you look at the result and say oh these 
children cannot do this, we need to change our curriculum. But in Hong Kong, it‟s not done. 
All the results are used for grading the students but they don‟t change what has been taught. 
Another thing that annoys me is that in New Zealand they government gives us the 
standardized exam, you have an odd year and an even year. Over 5 years because the exams 
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are the same so you can see if the children are improving or not because of the same exam. In 
Hong Kong, every exam is completely different and it is written by teachers Sometimes it is 
difficult and sometimes it‟s easier. It‟s not standardize and the4 information is not telling you 
anything so what is the point having exam except for giving first second third place and the 
last place. To me, that‟s the real big issue of exam in Hong Kong because it is not standardize. 
You can use it as learning information.  
I: and you also don‟t know what the students need.  
T5: Yea but you don‟t change what you are teaching.  
I: Yes it doesn‟t reflect on teaching. Okay.  
T5: Why don‟t Hong Kong government set up an examination team. The local teacher can 
have more time to teach and use cooperative learning and the exam can be standardize as well. 
I am not talking about TSA. I mean proper exam and maybe do it twice a year. Imagine how 
much more time local teacher would have to teach. 15 more weeks. 4 months teaching time.  
I: So time constraint is one of the … 
T5: Yea I know I know when I first mark the dictation, GE books and make exams, I know 
how busy the local teachers are. I can understand why they do not want to do cooperative 
learning because they are too busy.  
I: Yes  
T5: So I think a lot of problem is the exam culture in Hong Kong. Because in New Zealand 
we don‟t have exams it would be P.6. No students below P.6 will have exam at all in New 
Zealand.  
I: Without this you can try to… 
T5: More freedom. 
I: More time to prepare.  
124 
 
T5: I can say that the teacher is doing one-to-one assessment to the students in earlier years. 
Parents come to school you can tell them their reading level, Maths level, social skills, any 
learning problems. You are asked to assess the child but you are not doing an exam. Like 
formative.  
I: With the teacher? 
T5: Yes in school. Because you are doing cooperative learning and students can work on their 
own. You can tell Tommy come here. Students today Mr. Eagle will be talking one-to-one 
students. So you will have your job. I don‟t want to hear from you and I will talk to Tommy. 
Blah blah blah. Then I want to see Peter…  
I:So once the students get used to that routine… 
T5: Yes, you can get more freedom. They can do by themselves. 
I: I think this is the end of the interview.  
T5: Thank you.  
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Appendix 11 Interview Transcript: T6 
Key: 
I:Interviewer  T6: Teacher 6 
I: Good afternoon Miss Yick. So, today we are going to do an interview about your beliefs and 
attitudes toward the use of cooperative learning in the local primary classroom. So, before we 
start, I would like to get your permission to audio record this interview. So, is that ok? 
Miss Yick: Ok 
I: OK, Have you ever tried to adopt cooperative learning in our classroom? So, how often do 
you use it? 
T6: How often…umm…like. It depends on the module, depends on the topic, maybe once or 
two time, like, for one module. 
I: Usually which module encourages you to use more cooperative learning? 
T6: umm..If the topic is, kind of like, like need more activities. For example like “directions”, I 
would let them to have a small group activity, so that they can everybody can participate in it. 
I: Ok. So, which grade have you tried to implement cooperative learning? 
T6: err..You mean this year? 
I: Yes. 
T6:P.4 P.6 
I: So, do you think that the effectiveness is actually age-related? 
T6: I think so. Like for P.1 P.2, I seldom use cooperative. I would use pair work. Because they 
are too young, not the mature and don‟t really know how to cooperate. I would let them to have 
the pair work. It‟s easier to control them. And then they can learn how to talk to each other. But 
for the higher grade, I would use cooperative more. 
I: So, how do you usually teach the students to take on different roles in the group? 
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T6: I would use a PowerPoint and show what role they should have in a group, like, four 
children, what is their role and then maybe I will give the numbers to them, one to four, and 
number one is who who who or I would let students to choose whether they want to be the 
leader and the secretary or the volume controllers. Something like that, yeah, and then but 
everybody have to be the contributor to the ideas. They have to say something, I mean 
everybody have to use their brain. 
I: Ok. So, do you usually use the mix ability group or used to be? 
T6:errr.. 
I: Mix ability. 
T6: Sometimes, actually it depends on the activities. If like guided reading reading section, I 
would use the same ability in the same group. But, if the activity is more activity based, Then I 
would use the mix ability. 
I: Ok. So, how do you usually use cooperative learning in your lesson? 
T6: umm..How? 
I: maybe like usually an activity like the students need to work on something or make a 
product. 
T6: Yeah,I would let them, like, to discuss. For example, like invention, I would like them to 
group together and discuss about one invention they want to make. And after that, maybe they 
divide the job, like, to draw the invention out and maybe the more able students can write about 
the invention. 
I: What kind of tasks will students enjoy the benefits of cooperative learning the most? 
T6: Tasks? I think they enjoy presentation. They enjoy coming out to speak. Usually I would 
ask all of them to come out to speak .Everybody have to take part, if not, marks will be 
deducted. I mean for their project or for the performance, the classroom performance. 
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I: So, do you think adopting cooperative learning in the English lesson is worthwhile? 
T6: Yes, of course. It can increase their interest and motivation in learning English. 
I: Do you think cooperative learning is a good way to cater for learner diversity? 
T6: I think so. Because the less able students can learn from the more able students and also the 
more able students can think about the topic more, and how to lead the discussion. 
I: So, both the more able one and the less able one…. 
T6: Yeah. Both of them can benefit from it. 
I: What are the advantages that cooperative learning bring to the primary school like English 
lesson in particular? 
T6: I think our lessons are more dynamic. Actually, I have been. I have worked in other schools 
before and kind of like their lessons, are kind of like traditional, I think. Kind of like teacher 
oriented. But for our school, we really support corporative learning, so our students can speak 
up more and do more in the lessons and I think students can learn more when they are working. 
When they are working, they really learn and use their brain. I think we can facilitate their brain 
development and also the language development. 
I: How about the social skills or the inter-personal skills? 
T6: First of all we have to teach. We have to teach how to socialize with their group members 
and how to face like difficulties or failure and how to face like success. We have to teach them 
before the activities. I as the teacher to teach them how to behave when you have those 
problems, don‟t argue or don‟t blame others, something like that. We have to teach them first. 
Tell them the rules first in the PowerPoint. After that, they would control themselves even 
though they want to argue but they can still remember the teacher told me that I shouldn‟t argue 
or shouldn‟t blame someone. So, they will try to behave more. I think they really learn like in 
the cooperative learning. 
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I: So, setting up the routine is really important. 
T6: Yes, of course. 
I: So, usually you like set the routine at the beginning of the term so the students can get used to 
it. 
T6: Yes Yes Yes. 
I: Ok. How about any disadvantages implementing cooperative learning? 
T6: Of course like maybe time. Because we have lots of things to cover in each term. And we 
will have exam and then we have to manage our time more so that we can add more activities in 
our lessons, if not, if we cannot finish the curriculum then we will have some problems with it. 
I: So, how do you usually take for you to design a cooperative learning activity? 
T6: How long you mean? 
I: Yeah. Is it time consuming? I would like to know to design a task. 
T6: Of course it‟s a bit time consuming and I have spent some time to think or to discuss with 
my colleague. Yeah, if I want to get some opinions from others. 
I: But is it worth to do it? 
T6: Yes of course. And one more thing want to add is demonstration like in each lesson if you 
have activities. The teachers have to plan the demonstration, how to demonstrate, how to do the 
activities. It‟s something very important. So that the students know how to do it. 
I: So, among the four skills, reading listening speaking and writing, so, which skills do you 
think cooperative learning can help student like the most or help them a lot in developing these 
four skills? 
129 
 
T6: I think all of them. Speaking, listening, they…they really can be.. enhanced, right though 
the activities. Maybe speaking listening more and then writing. Writing, reading. Yeah, it 
depends on the topic. 
I: umm. Let see. So, Does..does implementing cooperative learning help the students to like get 
a better result or.. 
T6: Yeah, I think so. Because the more they use the language, to speak up and cooperate, they 
learn more and the language skills will be enhanced. I think so, definitely. 
I: Are there any challenges that you have faced when you try to implement corporative learning 
in your lesson? 
T6: Maybe can‟t control them, (laughing) if they are too excited, too active like maybe the 
students with different abilities would be a challenge. I have to design a task with different help 
for the students. Like, try to make some maybe graded task so that students‟ need can be 
fulfilled. 
I: Ok. So, do you think cooperative learning is well promoted in Hong Kong? 
T6: Well promoted? It encourages. I don‟t know well or not. 
I: Maybe take your experience from the other school like is it…I know this school is 
encouraging you to use cooperative learning but how about the other school? 
T6: Yes. I think not really. I think part of it is ok, not really well, maybe laughing) 
I: So, in other school, do you really like to use cooperative learning? 
T6: umm…I have to think because it‟s long time ago. 
I: Is it a primary school? 
T6: Yeah, primary school. Yeah, I have tried. I think not many times, not as many as in this 
school.  
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C: The school culture actually affect whether you want to use it or not? 
T6: Yeah, of course. 
I: Ok. So, how do this school to encourage you to use of cooperative learning? 
T6: Because they.. they always want to look at the cooperative learning..er…in lesson 
observation. Always talk about it and we always have some workshops about cooperative 
learning .Actually, if you don‟t have the operative learning in the lesson. I think the teachers 
will fail the lesson observation. So, because we need to let our students practices more.so that 
they can have the mind set on cooperative learning and then they can learn more learn better 
though it. 
I: Let see, How about your beliefs about learning and the language learning? How does it 
influence whether you want to use corporative learning or not? 
T6: Because I think people learn though communication. That‟s why I really support 
cooperative learning. I think the more they work with each other, they learn more. Especially I 
am teaching language. 
I: So, they are communicating… 
T6: Yeah. Of course. I think so. 
I: How about your own experience as a learner. How does it affect you? I know that you have 
studied overseas before. Does that experience encourage you to use more? 
T6: Yeah, I think so. I think my experience in these days is very free. Learning is free and very 
meaningful. Yeah, also we have some projects with other students and the students are really 
willing to communicate and have a lot of input for me so that I can also grow and learn though 
all these different ideas. 
I: So, you actually think that the students can learn from like their classmates in these days? 
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T6: Yeah I think so. They can learn from each other. Because different people have different 
ideas, right? So, everyone can be different but they can learn from others. It‟s a good thing. 
I: So, does the students reaction can actually encourage you to use more… 
T6: Yes. Of course. If they are, like, very responsive, it‟s like very happy, very excited and 
involved in the activities. I will really know their learning and then continue or make my lesson 
better. 
I: Yes.(laughing) So, how about the class size , does it discourage you to use it if the class size 
is too big. 
T6: I think our class size is ok. If it is too big. I think no, we can divide them into small group, 
right? Even big class we can still divide them, like, four students in one group. It‟s the best I 
think, four students, each person can participate. I think its ok. 
I: So, what are the main factors that encourage you to use it like… 
T6: You mean the .. 
I: Cooperative learning in your lesson. 
T6: I think…main factors? 
I:Yes. 
T6: Part of it is the topic. Can I create something with that topic and then …and then the 
students‟ ability and the age of the students. If they are too young, I won‟t do it.I told you 
already. 
I: Yeah, how about the ability, how does it affect your decision? 
T6: If their ability too low, umm….I need to make the task easier, right? It‟s a bit difficult. 
Because. If I think. I think it won‟t happen, If all the students‟ ability are low in the same class, 
then, I can‟t find anyone to have, like, to assist, like to be the leader. I think it won‟t 
happen,right?? 
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I: Yeah. 
T6: Depends. It really depends. But, I think ability. Yes , it affect my decision how to group the 
students. 
I: How to group them? 
T6: Yeah, the ability. 
I: It‟s quite hard if the ability is too low. 
T6: Yeah. Big difference maybe. Big difference Yes, maybe a bit difficult. I mean that the 
ability difference. 
I: If the difference is too huge? 
T6: Yes 
I: Yeah, It would be quite difficult. Maybe the more able will feel very boring with the task but 
the less able don‟t know how to do it. So, what are the factors that may discourage you like 
don‟t want to use it, like, don‟t want to spend time on it. 
T6: Maybe not enough time to teach. I mean, like, maybe not enough time to represent all my 
knowledge of that unit to them. Because I want to, maybe I want to tell them in a lecture 
something like that. But I think It won‟t really happen. 
I: Like the schedule? 
T6: I still have some activities for them. Yeah. Because it‟s very boring to just have the lecture, 
right? Usually I will just give maybe ten minutes in lecture .and after that I will give them some 
activity so that they can really apply it the skill and the knowledge they have learnt in that 
lesson. So, I think the activities are very important. 
I: So, even though it takes time, it doesn‟t discourage you like. 
T6: Yeah yeah yeah. It doesn‟t discourage me. 
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I: So, about the professional support from the government, do you think the government has 
provided enough support for the teachers to , like , learn how to use cooperative learning. 
T6: Yeah I think so. Teachers can take different courses, right? 
I: You can take different courses? 
T6: Yeah. You can check the e-service to find some courses about cooperative learning, right? 
You can still take some courses at EDB or the school will invite some speakers to come to give 
us some…workshops like that. 
I: The school has organized this before? 
T6: Yeah. 
I: So, you have taken, like some courses outside the school? 
T6: Yes, I think so. Kind of. Actually, a few years ago one speakers came to talk about 
cooperative learning but not in English. In Chinese, or GS something like that. 
I: The subject? 
T6: Yeah yeah. The subject. 
I: But those skills, can it be applied? 
T6: Yeah. Of course. 
I: So, it would be quite useful? 
T6: I think so. 
I: So,If the government can give you, like more support ,what kind of support would you 
like ,maybe about cooperative learning. 
T6: More support? 
I: Yeah.haha. 
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T6: ummm. maybe some resources. Some teaching resources. I think so, some teaching 
resources, we don‟t need to use too much time to think about how to teach, right? 
Some resources it did help us. 
I: Yeah. You can spend less time on desiging.. 
T6: Yeah on preparing. 
I: That would be good. like, if you try to implement cooperative learning in your classroom 
like ,how do you regard your role in the classroom. 
T6: Role in the classroom? 
I: Do you think you still.. 
T6: Oh, I think I will be a facilitator not really a teacher. So ,I just. Before that I need to give 
them some instruction how to do the activity. Afterwards, I just look at them and observe them 
if they need help ,I will go to help and give them some hints. 
I: So ,the students can usually like, work. They can be on task, right? 
T6: Yeah Yeah Yeah. Of course. They can do it. 
I: So, It would be more student center-class rather than teacher center. 
T6: Yeah ,you know our class, I mean our lessons in this school have to be student oriented 
most of the time because the principal likes it. 
I: So most the of teachers in this school like try to make their lesson student centered 
T6: I think so. I don‟t know, I think English, should be. You know, English need to be very 
interesting, if not students can‟t learn, right? It‟s a bit hard for them. So, actually our students 
they have fun in the lesson. I mean in different activities and they are learning. 
I: So, in GE lesson, you try to implement some cooperative learning element. How about the 
net session? The kid session, are they working in like, in groups? 
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T6: We have guided reading. Like, guided reading is in group, right? and then kid 
session…yeah in groups. I think so. 
I: They are still learning in different groups? 
T6: but their grouping is..will be different. It‟s not mixed ability. How to say? 
I: Same ability. Homogenous group. 
T6: Yes. Homogenous group. Yes, because about the reading book, because the teachers have 
to take turns to go to different group to read the books with them. So, the same ability group 
will be stay together. The teacher will read the same book for them. 
I: So, Did they enjoy the guided reading? 
T6: Yes. Of course. Guided reading. Students did learn from it.even you know our P.1 P.2 have 
to read. They have to learn how to turn, turn the page. 
I: (Laughing) 
T6: Yeah really the P.1 students have to learn how to turn the page and then how to read the 
words. Maybe some of the students are local students they seldom have chance to read English 
book at home. So, it‟s a good chance for them to read books in our lesson and then if their 
ability are not that high. So, the teacher can guide them, after that they can learn it and do it 
with other students. 
I: Yeah , maybe enhance their interest in reading as well. 
T6: Yes , of course. 
I: So, how about the curriculum, do you think that it provide like ,rooms for teacher to adopt 
cooperative learning? 
T6: Yes , of course. We have a lot of freedom. Teachers can design different things, adding 
different things in our curriculum. I mean , we really need to teach the core 
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knowledge ,something they have to learn like ,key stage 1 ,key stage2,they have to learn those 
things. On top of that, we can add different things inside. 
I: We can definitely add some cooperative learning activity in it. So, do you know like, the 
student center classroom promoted by the cooperative learning activity can actually posed a 
problem to your classroom management control? Does it pose a problem? It‟s ok if you have 
some ways to solve it. Coz some teacher said they… 
T6: You mean the discipline? 
I: Yes. 
T6: I think it depends on your relationship with the students. If you keep a good relationship 
with them, like how to say that term. Yes, our rapport with the students, they will respect you. 
They will listen to you. They will do the activity quietly. Or not quietly but at the level that I 
can accepted. Of course it will be noisy because everyone talks, right? In the activity time, but 
I think certain level is acceptable, the voice volume. 
I: Yes. So, they will try to keep it in the way that you can accept? 
T6: Yes. If not, you know you have the clapping hands, right?The clapping hands signal. And 
then most of our students will follow. And then they will keep quiet and listen to you. 
I: That‟s good. So, overall do you support the use of cooperative learning? 
T6: Yes. 
I: You think that students can learn more from it? 
T6: Yes. Of course. 
I: Even the time is tight or the exam is coming up very soon. You will still try to use it. 
T6: Yeah yeah yeah. I would do it earlier. Two weeks before the exam. No. I mean a lot earlier 
so that I can have more time to represent the curriculum. 
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I: So cooperative learning. As a conclusion overall cooperative learning can actually help to 
enhance the students‟ learning and also their learning in English. 
T6: Yes, of course. 
I: So, I think this is the end of the interview. Thank you so much. 
T6: Thank you. 
 
 
 
